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THE LEARNING RULES THE STUDY 
FOREIGN LANGUAGE 


EDWARD THORNDIKE 


THE facts the teaching and learning rules about foreign 
language are not entirely clear, being clouded the numerous 
exceptions and the fact, that, any actual understanding 
use sentence phrase, the pupil often requires the 
tion two more rules. Teachers with enough experience and 
enough interest and insight concerning the learning process prob- 
ably have sound intuitions about what hard learn and why, 
and how much practice required, and what sort should be, 
and what means should taken protect students against certain 
errors. But they have found difficult codify their intui- 
tions ways that are adequate give others the full benefit 
them, and perhaps impossible for anyone this. The 
psychologist who tries plan the teaching rules for Latin 
German French discouraged the complexity the task. 

seems possible therefore that the facts the case the 
learning rules which are extremely simple and entirely devoid 
exceptions may instructive. have had opportunity 
observe these connection with experiments the learning 
Esperanto, made with the cooperation the International Auxil- 
iary Language Association Mrs. Lydia MeKnight and Dr. Laura 
Kennon. 

Seventy-eight students the college level spent 715 hours 
study and testing, all alike for all, and done under uni- 
form conditions. Two and half hours were spent learning rules 
grammar, the numerals, and prepositions, eon- 
junctions, and pronouns, hour learning voeabularies (of rather 
rare words), hours learning operate the Esperanto system 
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affixes, and hour and minutes learning the so-called correla- 
tives shown Suitable written tests were given from time 
time and the end the series. There was hearing, reading 
speaking save that arranged for the study periods. The 
study was spread over weeks (from March 1-March 29) the 
tests the end were given June and except the test cor- 
relatives, which was given April 

The first fact note that the effect studying any rules 
fell off greatly with time spite certain reinforcement which the 
later provided. For example, general grammar test 
given March after only minutes study resulted much 
higher scores than the same test given June although there 
had been 314 hours study more less valuable for that test 


The Esperanto correlatives are follows: 


Distributive, Interrogative 
Indefinite General Negative Demonstrative 
Collective Relative 
Quality some CIA KIA NENIA TIA 
kind every what such such 
Motive IAL CIAL KIAL NENIAL TIAL 
for some for every why? for therefore 
reason reason reason 
Time IAM CIAM KIAM NENIAM TIAM 
ever always when never then 
Place CIE KIE NENIE TIE 
somewhere everywhere where nowhere there 
Manner IEL CIEL KIEL NENIEL TIEL 
somehow every way how? nohow thus 
Posses- IES CIES KIES NENIES 
sion somebody’s everyone’s whose one’s that one’s 
Thing KIO NENIO TIO 
something everything what nothing that 
Quantity IOM CIOM KIOM NENIOM TIOM 
somewhat all how much none much 
Individ- KIU NENIU TIU 
uality some one each who nobody the former 
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the interval. are all familiar with the extreme susceptibility 
working knowledge rules obliviscence, but have not 
known how much was essential and how much was due 
later exceptions, complications and confusions. Esperanto there 
are exceptions and very few complications. The correlatives 
are confusing, but our experiment all the confusions were intro- 
duced the start. 

think must reckon with essential repugnance the mind 
such rules. Esperanto all that the student has learn about 
nouns that they are formed adding the root for the 
plural), and that when one the direct object verb 
preposition signifying motion toward, added. There are 
interfering uses and But remember that make 
noun you use not guaranteed; remember that make 
plural you use hard; and remember that for the direct ob- 
ject you use result attained very few. 

are all familiar with the transfer rules cases not subject 
them. But learning natural languages such transfers are 
often stimulated being easy course. The correct treatment 
the case may require the selection and application rules 
habits which the student has mastery of, that certain inertia 
favors the misapplication some familiar rule usage. Our 
experiment shows that beneath this tendency follow the path 
least resistance there fundamental general tendency apply 
rule usage learned for certain words all words sufficiently 
like them. For example the Esperanto article 
just like English the. The easiest and most natural rendering 
the then la. Yet have laj transfer from the plural 
nouns and adjectives fairly frequent error. also have 
plurals las and les, probably transfer from other languages. 

When other stronger. learner will naturally use 
the habits his vernacular. Many the techniques teaching 
foreign languages have the function keeping this tendency neu- 
tral reducing its activities. The matter cer- 
very great Repetition and reward through 
all nis life far have made the connections leading from meanings 
vernacular expressions and from these meanings very strong. 
Although the mind recognizes that they not belong the foreign 
language system and shunts them off, they are ready creep 
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make plurals, though Esperanto as, is, and are the uniform 
endings for present, past and future and the plural always de- 
for which ‘li dormu’ (he ought sleep) correct, translated 
estas dormi’ are and infinitive Esper- 
anto), about third even the mature and able group our 
experiment. 

Any teacher who has recorded the responses test reading 
writing foreign language for several hundred students who 
has kept record mistakes his own classes for eight ten 
years should realize their bewildering variety. There common 
opinion among teachers that many these are perverse follies 
dull minds. more useful regard them perfectly natural 
consequences mental forces. should expect for example 
that, unless some contrary force prevents, substantial percentage 
students will use the correct endings but the wrong order, 
writing instead for the plural accusative. Unless some 
contrary force prevents, appreciable percentage will form 
noun correctly adding and then add again. 

sound psychology requires expect that every response 
that has been made any problem translating English will have 
some slight tendency made every other problem that re- 
sembles any way. ordinary language teaching these tend- 
encies are restrained because progress slowly, and try avoid 
practice error attaining certain mastery one usage before 
introducing another. our experiment, where presented the 
entire grammar language three four hours, there much 
more opportunity for them display themselves. 

They do. Adjectives should uniformly made adding 
roots, adverbs adding nouns adding and infinitives 
adding The task being ‘‘Ornami means ornament. What 
means ornamental?’’, have the following incorrect responses 
fifty individuals taken random (June test) ornam, ornamado, 
ornamenta (3), ornamia (4), ornamial, ornamir, ornamius (2), and 
orno. The list would have been increased further the fourteen 
who failed respond had been forced so. Remember, too, 
that these are mature and able minds. 

The task being ‘‘What means ornamentally?’’, have ornam 
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plus ente (2), (3), (2), ie, and ending, and omissions 

The active participles are formed anta, onta, and inta, the 
corresponding passives being ata, ota, and ita. The task being 
means sleep. What means sleeping?’’, (June test), 
find the out the who did not omit it, dorm plus the 
following: ado, ant (3), anista, antan, anti (3), (4), ilo, 
io, ista, and 

Confusions like-sounding words and endings are notable 
hindrance learning. Among whole words, the short ones suffer 
especially from this. The Esperanto pronouns and prepositions 
(mi, ni, vi, li, gi, al, de, da, etc.) offer good opportunities for 
experiment but our material too scant. 

Much language presentable more less complete sys- 
tems with observable affinities, the English this, that, 
then, there, who, which, what, when, where, any Latin declen- 
sion. The educational psychology such systems 
interesting, since the possibilities making the maximal use the 
reinforcing features such system with minimum hindrance 
from its confusing features have not been carefully explored. 
ordinary languages the exploration would very difficult because 
the systems vary much regularity and completeness and are 
complicated operation contextual factors. 

The Esperanto system correlatives much freer from these 
difficulties. also presents both the facilitating and confusing 
features extreme form. Each the forty-five words fortifies 
the others representing the essentials the system. The al, 
am, te, iel, ies, 10, iom, iu, and features are especially subject 
confusion their brevity and their visual and auditory similari- 
ties. 

should noted first that, general, these words are rather 
easily learned and well remembered. The reinforcement from the 
logical use the nine suffixes and four prefixes substantial. 
are here concerned not with its general merit, but with its par- 
ticular operations. 

reading, the and words are confused much more with 
each other than with the ¢i, and neni words, the indefinite and 
demonstrative ideas being harder keep distinct and connect with 
their symbols than the idea all, that the relative-interroga- 
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tive function, and negation, and the and neni being easily dis- 
tinguishable from and ki. The queston mark also helps 
many sentences containing words. Neni words are confused 
almost never save inter se. 

The al, and forms show very frequent confusions, such 
with with Ciel. The forms show very little. The 
and confusions are probably due chiefly the similarity 
the forms, since reason motive notion not specially hard 
keep mind and distinguish from quality and manner. the 
forms had been ialde, Cialde, kialde, nenialde, and tialde, 
ialpe, ete., the confusions would doubtless have been fewer. 
The forms are not highly distinguishable, but the notion 
possession is, and its frequent symbolization the apostrophe 
helps tests the multiple-choice type. 

Taking the Esperanto is, teacher would surely well 
develop definite and emphatic distinctions between the meanings 
the and series and between the forms the and 
series. The names ‘indefinite’ and ‘demonstrative’ are very feeble 
means distinction for the former. 

What evident this case true also for similar systems 
other languages. Practice error results not develop 
distinct and emphatic notions the confusable facts which forms 
express, and distinct and emphatic perceptions and motor equival- 
ents confusable forms. 

There one more general observation made the course our 
experiment which perhaps worth recording. The study and test 
exercises were prepared with the intention having excellent in- 
struments for learning. Except for that, the experiments were 
conducted for the purpose giving knowledge about learning, 
not helping the students learn. The study exercises which 
were designed beneficial accompaniments much less 
formal work reading, hearing and speaking, were given 
isolated tasks. The tests were not scored the time and returned 
that the students got much less benefit from them than they 
might have. student received any special attention differ- 
ential treatment. 

Nevertheless the progress made was not far below that made 
group students about the same intellectual status and spend- 
ing the same amount time who were taught small sections 
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the best methods very skilful teacher could devise. Apparently 
things well worth learning are arranged for convenient learning 
and students work hard learn them (as was the case with our 
group), the result will approximate that obtained good personal 
teaching. Perhaps the instruments instruction are more im- 
portance than the methods presentation, provided that learners 
work equally. would not hard vary the text-books, etc., 
while keeping the teacher constant, and vary the teachers while 
keeping the instruments instruction constant, and measure the 
relative importance instruments and persons for any given study. 
Superiority instruments has the merit costing only trifling 
fraction what superior teaching small classes costs. 


TEACHERS COLLEGE, COLUMBIA UNIVERSITY. 
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EDWARD HAUCH 


generation ago, little later, the then placid modern 
language pool was rippled here and there with direct method 
squals. There are those today who, not entirely mistaken, 
would date the inception that regenerating and rejuvenating 
stir some years later, making coincide with their own pedagogic 
awakening advent into this land unfathomed possibilities. 
There was, sure, great ringing bells and blowing 
trumpets over until about 1910, when Max Walter brought light 
into our benightedness, and then one two those who had been 
the direct method’s most venomous adversaries became its noisiest, 
not its most persuasive, advocates. The thing was really made 
Germany, hence ipso facto summum bonum. 

For all know, some the things that seemed new about 
were commonplaces Erasmus and his fellows and even re- 
moter times and places whenever and wherever sober and en- 
lightened minds condescended prayerfully more less humble 
pedagogic tasks. that may, the trumpeters bell- 
ringers direct methodology had all the self-assurance inspired 
pioneers, untroubled misgivings the unbounded efficacy 
their marvelous invention. 

Time, incorrigible jade, all too grudgingly doled out 
school curricula, all too relentless its swift passage, heedless 
our struggles accomplish with our pupils year 
two what more deliberate and lucky Europeans accomplish only 
after six eight, has betrayed cruelly. The direct method 
campaign the past two decades more failed perform the 
miracle that optimistically expected, not because the idea 
itself was inadequate, but because was applied environ- 
mental and curricular conditions where relatively phenomenal re- 
sults any method and any pedagogue would truly miracu- 
lous. 
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not mean say that the direct method, particularly 
far was intelligently, judiciously, systematically and briskly 
did more for modern language teaching than the more 
traditional and many cases truly slipshod procedures. only 
too true that some the wouldbe practitioners the method had 
the most rudimentary and pathetic notions what really was, 
and some the things done textbooks and the classroom 
direct method practices were pretty terrible. But this fact re- 
mains: whatever standing modern language teaching has managed 
maintain after all the buffetings from educational experts from 
within and the world large outside, owes small degree 
the regeneration within our own ranks that sprang from direct 
method enthusiasm and endeavor. 

Enthusiasm and endeavor got many lively scrimmages but 
relatively few touchdowns. Some our more hopeful serim- 
magers might get within striking distance the line only 
abruptly stopped there the whistle. Commencement has put 
end forever many bright beginning, for bright though may 
have been, was but beginning. Then there were also within 
our ranks those who, favorably inclined toward the direct method 
they may have been pedagogic theory, were fearful its 
time-consuming prospects. They feared for that tale bricks 
pages that was required them powers over which they could 
exercise but slight control, any. this they were mistaken, 
for the direct method, properly applied, was the most immediate 
means overcoming some degree least the handicap un- 
satisfactory curricular arrangements. There were actual cases 
where direct method principles, judicially, energetically, and sys- 
tematically applied, shortened the way considerably even the 
attainment College Entrance Requirements. data 
this could furnished privately upon application. Complaints 
the time-consuming propensities direct method practices 
were made those who had rather ideas 
what the method was had not yet learned bestir themselves 
sufficiently any method. 

After all—if must believe Abraham Flexner and others—in 
this great country culture still but puny but feebly 
stirring its swaddling clothes, liability rather than potential 
asset upon the country’s market-place, while the natural sciences. 
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potent and willing slaves our most sacred institutions in- 
dustry and commerce, have long since had their loud and lusty 
champions the world large. Hence our pedagogic scientists 
have been much more aggressive and much more successful 
getting what they need and want the way curricular arrange- 
ments. The pedagogic protagonists cultural studies realize 
measure, sure, the energizing and regenerative forces inherent 
deep-rooted culture, but who outside their ranks has even the 
most vague ideas these forces? Despairing support 
world where there much complacent arrogance and little phi- 
meditation, they grow circumspect their demands and 
perforce accomodate their expectations conditions they are,— 
The Modern Foreign Language Study finds them. This may 
help explain the emphasis upon the reading objective the 
somewhat diligently discussed and possibly less diligently read 
Coleman Report. 

Far from either blame praise Professor Coleman 
the inventor this, matter fact, means new 
pedagogic plague. Whatever praise blame due him, due 
him because and his associates last succeeded challenging 
effectively some the colossal cant that swaggers blandly through 
the patient pages our school syllabi and college catalogs. But 
long, long ago, the days when the big noise about the direct 
method swept the country, there were here and there those who 
earnestly took counsel with themselves what was all about 
and what, stripped all frenzied publicity, were our expectations 
the matter. did not take them long realize what con- 
siderable capacity for self-deception was needed take official and 
other statements aims and objectives seriously. But dawned 
some them least that the judicious, energetic, and sys- 
tematic application some the direct method principles could 
its most immediately effective work directed deliberately and 
persistently toward the attainment reading ability the im- 
mediate objective. What more, dawned upon them that this 
was and large the most effective thing sight for the attainment 
this same objective and the meantime was also the method 
procedure most likely lay good foundation for the later achieve- 
ment some the other worthy, though more distant, objectives. 
This sober facing the situation, this chastened sincerity, far from 
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lessening their faith the direct method, gave their enthusiasm for 
stability and balance. 

this more less obscure group modern language teachers 
the emphasis the Coleman Report upon ability read the 
most imperative and the most immediate objective comes most 
welcome integration campaign that has been going sporadic- 
ally and fashion for considerable time. There seems 
some danger, however, that the student the Report will note its 
explicit emphasis upon so-called extensive outside reading the 
chief expedient the acquisition fluent reading ability and fail 
note sufficiently its due recognition the great this 
same connection painstaking work pronunciation, grammar, 
syntax, and so-called composition. how readily seize upon 
anything that exculpates our congenital inertia and our proneness 
neglect some these dull and yet rather essential drudgeries! 

Outside readings should all means encouraged. Most em- 
phatically welcome our classes that somewhat rare student 
who, addition the day’s assignment, can justice whole 
play Schiller even Benedix sitting, and with what alacrity 
should encouragement given him for ever greater doses that 
kind reading! But must bright class indeed whose 
maximum capacity can not satisfied adequately the day’s 
assignment, and somewhat lacking pedagogic resources that 
teacher whose classroom performance can not reasonable degree 
least keep pace with that maximum capacity. Whether the 
assignment five, ten, fifteen, even twenty pages, whole 
play sitting, the teacher’s classroom treatment should somehow 
other regularly manage keep pace with it. 

That can not done, however, the teacher feels obliged 
translate con some way other every line and word text 
Only those things should done class that pupils 
not with proper economy time and effort outside. There 
one set way treating the reading class that will for 
all occasions and all conditions. not purpose build 
here complete methodology modern language teaching, but the 
following brief outline can serve indication some the 
things that can done with text that has been more less 


prepared outside. 
begin with, pupils should cautioned against wasting 
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undue amount time over individual diffieulties but should 
encouraged bring these class for rapid and adequate treat- 
ment there. Whatever fellow pupils can contribute toward the 
elimination such difficulties they should encouraged con- 
tribute, but the teacher must not withhold his aid too long. There 
seem teachers who consider information given them rather 
than dug out books the pupils sort sin against the 
pedagogic holy ghost. After the elimination the difficulties pre- 
sented the pupils and the giving such additional information 
here and there may seem necessary desirable for reasonable 
appreciation the text, the books can closed and put aside. 
Short passages can read the teacher and these interpreted 
the student English some equivalent expression the 
foreign language. Usually such interpretations will suggest addi- 
tional questions, preferably the foreign language, an- 
swered, wherever all practicable, the foreign language. Such 
questions should not read out book, however. Memorize 
some them beforehand, you can not better, but all means 
let there some liveliness, some flexibility and spontaneity about 
the performance. The more intricate and abstruse situations may 
make necessary occasionally resort English. The content 
the assignment whole can given generalized question 
and answer treatment, and the same time reasonable effort 
should made some justice the artistic, spiritual, and 
cultural values the text read. English need not excluded en- 
tirely from such discussions, but earnest effort should made 
attain the maximum practice speaking and especially 
hearing the foreign language. 

How much classroom time given sight and silent 
reading and practice the technique rapid reading generally 
will largely depend upon the faith the individual teacher these 
things contrasted the program roughly outline above. 
serviceable reading knowledge our chief and immediate 
objective our elementary and intermediate classes, seems 
obvious that the bulk the classroom time should devoted 
training intelligent silent reading, and that the work done 
the learner outside the classroom should consist the main 
rapid reading his own account. serviceable reading knowl- 
edge the objective, why the insistence upon tormenting the 
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lingual apathy the average American youth into some degree 
decency with regard all those funny sounds which Germans and 
Frenchmen make instead pronouncing their words good 
Americans pronounce theirs? Why insist that foreign language 
learners should have least some knowledge such chinoiseries 
grammar, syntax, idioms? Why should the hard-pressed teacher 
subject himself the exhausting process lively and systematic 
oral work? Why should inflict upon the untrained aural organs 
his pupils the even more exhausting effort associating some 
sense with the crazy sounds that produces the modern lan- 
guage 

those terrible things are not insisted upon, the bulk 
classroom time given training silent reading and checking 
its results, mainly English, presume, then are grave 
danger once more cultivating some the same evil reading 
habits which the translation method encourages: reading process 
that not real reading all but more less fluent and all too 
frequently rather inaccurate interpretation the foreign text 
terms the native speech, short, translation, ever silent, 
rapid thought, but translation just the same. The reader sees 
Baum and says tree. no! has been rightly trained 
silent reading, does not say tree; does not say anything; 
just silently registers the thought.’’ Try and see what really 
registers, anything. Take reader who has been brought 
the old translation method even the silent reading and compre- 
hension method now for several reasons apparently growing 
favor. Ask him suddenly read passage aloud and see what 
happens. All other students are different from most whom have 
met his bin’s truly surprising number cases are not 
actually am’s his ich’s, I’s, and his reading toto everything but 
real reading worthy the name. this all that desired, then 
have more say; the reader gets the thought, even gets 
little the flavor, and perhaps that all that really matters. Call 
the process any euphuism you like, but for mercy’s sake not 
call reading. 

registering the thought, matter how rapidly, the reader 
does process that analogous speech. may sub- 
conscious speech, but sort speech, his native speech, unless 
the most painstaking and persistent efforts have been made make 
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something else. What efforts? Careful and constant training 
pronunciation, drill the dire essentials idiom, grammar, 
and syntax, inductively arrived you like, much oral practice, 
and above all else next pronunciation, training the ear. The 
reason for insistence upon these things not, course, primarily 
produce perfect speakers, hearers, and writers the foreign 
language but primarily their wholesome effect upon the cultivation 
decent reading habits. 

Even so-called prose composition, apparently considerable 
disfavor now reason its past abuse, has its proper place the 
program. only one more expedient for cultivating the 
learner some practical familiarity with the phenomena idiom 
and syntax and reasonable and ready control them. should 
without saying, but apparently does not, that this drill should 
not the laborious solution complicated linguistic 
puzzles. must deal constantly, exclusively, and repetitiously 
with the commonest phenomena uncomplicated fashion. 

This ecmposition drill need not dull many teachers 
seem consider it. Students have been known ask for this 
very thing, and they see that the teacher earnest giving 
them what they need, they usually are willing meet him least 
about halfway. gives those who are constitutionally slow 
speech any language chance that should not denied them 
entirely. Its concrete definiteness has appeal them, even 
not the teacher, eager for some new fad escape the monotony 
the perennial grind, anxious for some utopian panacea for 
human imperfections that panacea will ever overcome entirely. 

This rude outline program for building that more 
less limited stock active facility the basis which 
some degree real reading ability can develop, and must 
thoroughly drilled that its functioning the reading essen- 
tially subconscious, instantaneous, and automatic. the same 
time the beginning thus made for the attainment some the 
other less worthy but more remote objectives laid down with 
such comprehensive optimism various syllabi. 

There may programs less exhausting the teacher, less ex- 
acting upon his resourcefulness, which yet may realize more com- 
pletely the desired objectives. have not yet discovered them. 
Let hope that they may still found before are all too worn 
out make use them. 
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not mean say that perfection must reached pro- 
nunciation, that all the essential grammar, etc., must mastered, 
before real beginning with real reading can made. The learner 
must begin his reading with little none this fundamental 
knowledge, but the stock must grow steadily from day day, mainly 
the basis the reading, and there must constant opportunity 
re-apply the reading that which has been learned. per- 
fect reading knowledge language like German within two 
even three years may too much hope for, but there can 
substantial approximation toward it, and students who are really 
serious their desire for reading knowledge can get something 
extremely useful even within two years. The trouble that 
many them are not all concerned about and are only too 
willing seize upon any kind excuse for their deficiencies. Such 
not even the gods can help. They can not even attempt the simpler 
reading, for example, because, forsooth, they never had 
any training the schools. From really serious students 
have heard totally different story. 

Advocates silent reading for comprehension and that sort 
thing objeet emphasis upon pronuneiation, reading aloud, drill 
grammar, syntax, the ground that this way cul- 
tivate sort subjeetive lip reading, where attention individual 
words, forms expression, slows the comprehension process 
and the reader never attains the speed reading that should 
have. There will always slow readers and fast readers. There 
will always those who bolt their intelleetual food and those who 
delight savoring it. The diseriminating readers will generally 
found the latter group. There comes time their lives 
when they will revolt against the social need glib opinions upon 
everything and will realize the necessity letting much the 
board order able justice the things that are truly 
worthy attention. ordinary speech, the vernacular the 
foreign language, wise eultivate the schools deliberate and 
careful articulation the beginning. With increasing fluency cur- 
rent slurrings and syncopations come almost themselves, and 
much the same sort thing happens with silent reading for 
comprehension, especially under the judicious guidance careful 
teaching with that object view. But matter how rapid the 
process thought comprehension from the printed page may be, 
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sure, most practiced readers that lip movements could not 
keep pace with it. Even thought and meditation sub- 
consciously articulated symbols, just music, for example, our 
very emotions are embodied symbolic sequences. reading the 
foreign language, real reading with due appreciation 
the emotional reactions intimately involved matters 
diction, idiom, and sound, the utmost importance that the 
stream subconscious articulation should utilize the symbols in- 
herent the language read rather than their transcriptions, 
matter how rapid, into those the vernacular. 

Furthermore, rapidity silent reading the one supreme 
essential? Skimming and skipping can overdone. should 
our purpose educators cultivate certain most vital habits 
appreciative, meditative reading. would some educators 
harm whatever could make ourselves read the Coleman 
Report, for example, somewhat more deliberately. Books that de- 
serve nothing more than skimming and skipping deserve little 
attention any kind, especially view the fact that there are 
considerable number books the world that deserve much 
more than that. Only professional book reviewers are damned 
read everything, and even they probably not attempt quite that, 
certain things they say about the books they deal with would 
seem indicate. all places, the classroom should, the whole, 
devote time and effort those books only that are worth the time 


and effort. 


Books that might bore the immature and comparatively un- 
tutored solitary reader can become rich source deep delight 
and intellectual profit when read the classroom group under 
intelligent and inspired guidance. There are those who would 
turn all classroom activity into play, others seem think in- 
tellectual effort worthy the name unless turned into drudg- 
ery. Both points view, course, are wrong, but strike the 
happy balance the earnest pedagogue’s perennial dilemma. 
Life’s best and humanly most vital preoccupations are acquired 
tastes, and our supreme mission the classroom the develop- 
ment and cultivation refined passions. Alas, that this can not 
achieved without some toil and travail! really too bad that 
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our tender nurselings can not borne into their cultural pastures 
flowery beds trivial ease, and yet the toilsome climb the 
mount cultural salvation need not void raptures and rich 
intellectual delights. 

Only books that, for their nobility their baseness, are worth 
careful reading are worth being read all, even must read 
them only order condemn them. What books are worth 
while? Certain statements prefaces recent publications and 
elsewhere would seem indicate that the chosen book must 
means old classic, but whatever may be, must be, new. 

experience school-inspection work has con- 
the Editor that the teaching German many our 
schools not sufficiently alive, mainly owing the fact that 
few the works read bring the pupils into intimate touch with 
modern authors and with subjects present day interest.’’ 

With one part the statement—that our instruction not 
(always) sufficiently alive—I unqualified agreement; with 
the reason given agree only with very considerable reservations. 
The classroom material may red-hot off the press, and the whole 
classroom performance may yet deader than door-nail. 
whether time production old new but altogether 
question that vitality and that degree universality its 
appeal which inevitably give perennial interest, other words, 
whether not true art. Mere newness, bleeding raw- 
ness, must not mistaken for vitality. The teacher worthy 
the name will fill himself full his subject matter that least 
some his enthusiasm will carry over his class, whether that 
enthusiasm for the old the new. 

not mean this plea for the old disparagement 
the new. that were the case, own practice the choice 
books for classroom use would most emphatically give the lie. 
sufficiently enthusiastic about number the thoroughly new 
things that not hesitate very much about reading some them 
their original German form without waiting until some 
one else has had time pre-cook and pre-digest them for our dear 
darlings our American classrooms. most emphatically 
favor anything, new old, that will help give vitality our 
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teaching, but most emphatically against the disparagement 
the old argument for the new. 

When come examire the reading material the volume 
from the preface which the above quotation taken, find 
the names authors, mostly rather moderate fame, the material 
chosen from their works, for the most part not particularly 
peculiarly modern. The date the title page, sure, 1929, 
but far much the material concerned, might well 
1829. The selections are the whole minor efforts major 
minds best, most them good enough way, but not good 
enough live the prefatory promises. They have only 
moderate share general human significance and extraordinary 
merit art. 

The Editor does not seem wholly unaware this. account- 
ing for the absence some the things that should have gone 
into the book and did not, says, among other things: ‘‘and 
difficulties connected with the copyright are also some extent 
responsible for the non-inclusion certain authors whom one 
would have liked see 

That suggests the most serious difficulty with regard getting 
the newer things that are really worth while into our classrooms. 
Because can not come favorable terms with the foreign pub- 
lisher the copyright the best and better things must 
content ourselves perforce with things that are often enough 
best only second best! Must we? must not! What! Use 
unedited texts the American—or English—classroom? Un- 
heard heresy! try and succeed, what becomes the 
editor’s royalties and the textbook publisher’s less stupendous 
profits? Well, say, never mind all that. 

far own practice concerned, choose edited text 
there one the market that not too bad, and this spite 
the fact that all too many them are eloquently silent points 
where most sorely need enlightenment. But suitable edited 
text available and the book good one, why hesitate put 
real German book into the hands the innocents, even should 
necessitate their part calamity!) the purchase dictionary 
and worse calamity!) oblige the teacher tell his pupils some- 
thing now and then instead having them dig all out book 
themselves and recite about the next day? 
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does the average teacher most dread himself the very 
thing that constantly expecting his pupils do—dig things 
out books? would most excellent thing teachers now 
and then were indulge piece research for which there 
some vital and immediate classroom need. Such research might 
even furnish material fully worthy publication that which 
merely grows out the dire necessity seeing ourselves print 
once often and our names the university publications. Re- 
search need not forever sacred futility. Wouldn’t 
pity some had some real and immediate practical use? 

have special grudge against the book from preface 
which the above quotation taken. Any one number others 
might have served almost equally well illustrate the point 
issue. They are all good books, relatively worthy consideration 
classroom possibilities. But many the recent publications 
have this more less common: the prefatory promises are not 
wholly realized the choice text material, and there them, 
explicit statement implication, too much disparagement 
the old argument for the this way the good that 
them may easily become the enemy the better that not. 

tempted cite just one more example, not because the 
little inconsistency between the statements the preface and the 
illustration opposite the title page particularly heinous one but 
just show how editors seem now and then forced use, not what 
they wish, but what they can make their books attractive their 
timeliness. leave those whose perspicacity exceeds own 
judge the appropriateness this illustration, particularly the 
lower section it, especially view the unqualified label under- 
neath it: Eine deutsche the youthful reader left 
under the impression that this represents ultra-modern conditions 
ultra-modern Germany this ultra-modern age? 

further tempted repeat quotations from Dr. Walter 
Schönbrunn that appeared THE GERMAN QUARTERLY some time 
ago, where they seem have been used mainly reénforce this 
same line argument for the new disparagement the old: 

bei einer künstlich schülerhaft gehaltenen Generation 

mention random two notable exceptions: Die Biene Maja and 
Sternstunden der Menschheit, but neither case mention made the 


preface their timeliness; ought speak for itself. 
Semper der Jüngling. 
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kann der Lehrer noch wagen, Dramen von Lessing lesen. 
Emilia Galotti wird sonst als Groteske empfunden. Noch nie 
wirkte Thekla lächerlich wie jetzt. Aber auch Luise Millerin 
hat Schmerzen, die einfach nur noch restlos komischen Eindruck 
machen. Die Tragik der Gretchentragödie ist verblaßt, und die 
Reinheit Hermanns läßt den Gedanken Verlogenheit aufkom- 
men. ‘Dienen lerne das Weib beizeiten nach seiner Bestimmung,’ 
das fordert kaum noch zum Widerspruch heraus, unendlich fern 
steht das. Eine Götterdämmerung bricht über unsere liebsten 
Dichtwerke 

There nothing reprehensible quoting our German col- 
leagues, and the other hand not all necessary swallow 
their arguments wholesale simply because they were made 
Germany. Such uncritical deference transatlantic opinion gets 
tiresome. 

may judge from own possibly limited contacts with the 
youth the land, the callow sophomore who mistakes his half- 
baked revolt against all the ordinary and non-sensational decencies 
for sophistication already growing somewhat stale even him- 
self. And when old dubs try frantically meet him his 
own level, only laughs for pack senile fools. Let 
humble ourselves, read Georg Kaiser’s Der Geist der Antike, leave 
the making clever mouse-traps those intended nature for 
that worthy endeavor, and ourselves cultivate our own gardens 
more patiently. 

not mean say that flaming youth exactly wild read 
Iphigenia, Minna von Barnhelm, and the rest them. But 
capable ever achieve real interest them, provided they 
are presented him some vital fashion with the emphasis upon 
their immortal and their fundamental human values. These are 
never out date, often enough somewhat ahead and above own 
times rather than behind them. course, quite 
another matter too much time taken all too meticulous 
attempts fitting each into its appropriate pedantic category and 
too much time frittered away over such scholastic plumbings 
pedantic profundities who stole what from whom and just how 
and when did it. sane teacher who has attempted teach 
the classics will deny that here and there, here and abroad, they 


What modern books does this man read? Werfel? Glaeser? 
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have been badly taught. Let teachers, here and abroad, teach them 
they should taught, and all honor the youngsters, here and 
abroad, who rebel little when teachers make mess them. 
suspect that the mendacity not much Hermann’s purity 
the mendacious unctuousness and smug and solemn pathos 
its pedagogic treatment all too many cases. 

One education’s objects awareness the present. One 
means toward that end, and also one education’s duties per se, 
were, awareness the past. surely part the in- 
tellectual equipment educated men and women know how the 
past thought, felt, and acted, else how could adequately register 
the magnificent progress have made? This applies, among 
other things, also the woman question. this light that 
the line quoted Schénbrunn with such consternation may 
read. And who knows but that the sentiment that expresses 
may dealing much with future possibilities with the 
shocking dictates the past. Some day the distant future when 
women truth catch with their Rotarian brothers, service once 
more will the word. And even now, ever, where they rule, 
they rule virtue their capacity serve the ends man and 
nature. There have been times when they and society general 
were unabashed their admission it; there are other times when 
all dodge the issue, and that about all the real difference there 
between one age and another far this matter concerned. 

Schiller, sure, made great contribution populating 
the realm fantasy with magnificent women. stuck pretty 
closely the conventional dictates his age, their essence not 
wholly different from our own conventional dietates reflected 
the standard films. Short skirts and eigarettes only happen have 
been for brief season conspicuous trickeries that innocent and 
engaging coquetry which even the prudes all the ages have 
been such finished mistresses. There are signs even now that, like 
the callowly sophisticated sophomore, the hard-boiled virgin 
slightly shopworn and longer freshly new but brief while 
ago. Goodness only knows what her next bag tricks will 
tain, but young century that now witnesses the phenomenal 
revival suspenders even crinolines and all that they psychically 
imply may yet have chance. 

conclusion shall relate little story told one own 
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students, about earnest and honest-minded varsity football man 
somewhere the interior Pennsylvania, recovering from 
serious injury, took lessons German from fellow townsman, 
young German, doctor philosophy the University Mar- 
burg, lieutenant the late war, sufficiently Mensur- and battle- 
scarred give abundant visible evidence those things that count 
for virility. looking over the German books the library 
the young American’s home, textbook relicts the school days 
college-bred father, mother, and aunt, there was one book, among 
others, that particularly attracted the young veteran, and young 
friend almost gasped with astonishment the avidity with which 
that book was forthwith devoured. The book was HERMANN UND 
DOROTHEA one, Johann Wolfgang von Goethe! 
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DEUTSCHE ODER LATEINISCHE SCHRIFT? 


PAUL POPE 


controversy over ‘‘deutsche oder lateinische schrift’’ has 
been carried with greater less degree intensity for about 
two centuries. Now the ‘‘deutsche’’ ‘‘Fraktur’’ party seems 
the ascendeney now the supporters the ‘‘lateinische’’ 
herald great progress. When was-a student 
Leipzig and ‘‘Die deutsche Sprache’’ Behaghel with its appar- 
ently unanswerable arguments for the Antiqua’’ was its second 
edition (1902), when most fraternity brothers used the 
Latin script their letters and even our ‘‘Bierzeitung’’ and 
more decades would witness the complete victory the Latin 
script. present the champions the ‘‘Fraktur’’ are apparently 
dealing the heavier blows. 

is, course, question for the Germans themselves decide. 
Nevertheless teachers German, whether America other 
non-German countries, are also concerned, for too must decide 
which type shall use for our textbooks and how much time 
should devoted the acquisition new alphabets the very 
few hours allotted for German instruction. 

Without attempting present exhaustive statisties—for 
not believe that the difficult task obtaining satisfactory 
worth the time and expense involved—I intend here merely 
present one tabulation which may serve indication present 
conditions the literary world Germany and then discuss 
briefly some few aspects the question. 

Last spring (1930) from till April collection 
Originalmanuskripte lebender deutscher Autoren’’ brought 
together Roda-Roda was exhibited the Manuscript Depart- 
ment the State Library Berlin. The manuscripts were 
sale for the benefit the ‘‘SDS’’ (Schutzverband Deutscher 
Schriftsteller) and included specimens most the representa- 
tive German authors today. 

One hundred and seventeen authors were represented, only 
twelve whom had made use the typewriter. Naturally 
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positive conclusions can drawn for all Germany from this small 
number MSS. But the list fairly representative and in- 
teresting itself. distribution according (deutsch), 
script) naturally subjective. What call might considered 
many Americans just many Germans would call what 
Very few Germans today write the 100% German script 
the older copy books. 

the 117 living authors here represented used 
and while made use the typewriter with Latin letters. 
The total 122 MSS. 117 authors indicates that several authors 

Among the authors using the ‘‘deutsche Schrift’’ are found: 
Julius Bab, Hermann Bahr, Max Brod, Hans Carossa, Kasimir 
Edschmid, Ludwig Fulda, Max Halbe, Rudolf Herzog 
Hermann Hesse, Arno Holz (also M), Kellermann, Lissauer, 
Heinrich Mann (?M), Thomas Mann (?M), Walter von Molo 
(?M), Gabriele Reuter (also M), Carl Rössler, Richard von 
Schaukal, Johannes Schlaf, Arthur Schnitzler (Der griine Kakadu, 
lead pencil), Clara Viebig, Ernst Zahn. 

Those who used the Latin script include: Alice Berend, Theodor 
Däubler, Bruno Frank (?M) Fr. Gundolf, Gerhart Hauptmann, 
Hugo von Hofmannsthal (der Rosenkavalier, Skizze), Ricarda 
Huch, Emil Ludwig (?M), Börries Frh. Münchhausen 
Roda-Roda, Felix Salten (?M), René Schickele, Fritz von Unruh 
(?M), Wassermann, Franz Werfel (?M), Arnold Zweig, Stefan 
Zweig (?M). 

Among those who write what should call compromise 
modified script (M) are: Hans Bethge, Bonsels, Walter Hasen- 
clever, Klaus Mann (?D), Georg von der Vring, Alfred Wolfen- 
stein. 

The typewriter was used by: Vicki Baum (corrections L), 
Döblin (corr. and D), Feuchtwanger, Renn (Nach dem 
Kriege), Wilhelm Schmidtbonn. 

drawing conclusions from these lists, subjectivity again plays 
part, but would seem that the older prominent authors use the 
while the more modern writers use either the type- 
writer provided with Latin letters. Less than 50% the MSS. 
selected for this exhibition Roda-Roda without reference the 
nature the script were written ‘‘deutsche 
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noted that this was collection MSS. and that the 
lists given above deal only with the question 
and not ‘‘Buchschrift.’’ Professor Heller interesting 
and valuable article: ‘‘Zur Frage der deutschen Schrift’’ the 
für deutschen Unterricht’’ (Oct. 29, Vol. XXI, No. 
175) calls attention the fact that the discussion Ger- 
many one most important point often overlooked, the distinction 
between ‘‘Schreibschrift’’ and Many authori- 
ties, including Professor Heller, who prefer the for 
German books would willing abandon the German 
schrift favor the Latin. 

the percentage books using the Fraktur, 
Professor Heller (ibid.) quotes the given the 
liner Tageblatt’’ for 1927. the 27,794 books which appeared 
Germany that year, 56% were printed Fraktur, 44% 
Antiqua. 

connection with the lists given above and order obtain 
some clarity for possible further the question: 
‘deutsche oder lateinische Schrift?’’ might well consider 
briefly certain aspects the question which are often disregarded. 

present every German forced make use eight alpha- 
bets, four Antiqua (printed and written, capital and small 
letters) and four Fraktur. These eight alphabets had attained 
approximately their present form the sixteenth century. Be- 
fore that time the Fraktur: was not peculiar Germany and the 
question ‘‘deutsche oder lateinische Schrift’’ did not exist. All 
Western Europe had developed types letters. France 
and England used them well Germany. According Be- 
haghel (Die deutsche Sprache, Ed., 196) ‘‘die Gotik ist kein 
Erzeugnis des germanischen Geistes. Aber ebensowenig hat die 
die deutsche Schrift, ihren Ursprung Deutschland 
oder mit dessen Eigenart irgend etwas tun.’’ According 
Brandi (Hofstaetter-Panzer, ‘‘Grundziige der Deutschkunde,’’ Bd. 
67) even the incunabula ein buntes Vielerlei von 
Formen, keineswegs national gesondert Die Antiqua drang 
auch den romanischen Ländern keineswegs sofort durch.’’ 

The whole question is, sense, the result chance 
Zufall,’’ Behaghel). Germany alone printing 
with Gothic types had been firmly established before the Renais- 
sance had gained entrance the country. With the triumph 
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the Renaissance, England and France well Italy soon aban- 
doned the letters favor the Antiqua. Germany merely 
retained what the other nations also had had. With Germany, the 
Seandinavian Countries, which long obtained their type from Ger- 
many, and Switzerland also continued until recently the use the 
Fraktur, but have now practically abandoned it. evident 
that the German script German the same sense that the Rus- 
sian Julian calendar was Russian. Both represent 
bleiben der (Behaghel, Von deutscher 
147). fact the tendency now throughout the entire world, 
apart from Germany, work toward the introduction the 
Latin alphabet. The Turks have already made the 
change and even China now wrestling with the problem. 

the present recrudescence hostilities the ‘‘Bund fiir 
deutsche (founded 1918) champions the Fraktur while 
the ‘‘Verein für Altschrift’’ urging the claims the Antiqua. 
Unfortunately subjectivity, habit, and, especially the last few 
years, nationalism patriotism have been playing too great part 
this controversy. The debaters often lose all footing the 
ground reality and reason. One champion the Antiqua as- 
serts that ‘‘the World War would have been avoided the Germans 
had only introduced the use the Latin script time.’’ The 
Fraktur protagonists the other hand are prone overemphasize 
relationships! and considerations which are 
often purely imaginary. True historical sense and careful psy- 
chological and linguistic training are too often conspicuous 
their absence. 

the form the letters being expressive the soul 
people, should not forgotten that external forms change 
fashions garments. language itself not always ex- 
pression particular race culture,? how much less does the 


Professor Heller (p. 176) quotes the following: Sehart aber 
ist die andere, die möglich ist, wenn man den Menschen als Mitte des grossen 
Seinsganzen denkt, nicht ein konzentrischer Umblick, eine Ringsicht der geis- 
tigen Begriffskraft sondern Tiefensicht: der Gang des Blickes Strahlungen, 
deren Zahl unendlich ist, unmittelbar aus Lebensnähe Denkferne 

need not seriously entertain the idea that English the group 
languages which belongs any intelligible sense the expression 
race, that there are imbedded qualities that reflect the temperament 
particular breed human beings’’ (E. Sapir, 
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embody characteristics. Yet more and more 
the danger losing ‘‘alte has been stressed the 
champions the Fraktur, and urgent appeal has been made 
nationality and patriotism. 

this connection old and true friend German culture 
would fain presume advise German colleagues avoid 
the constant stressing demands 
all such Let ‘‘deutsche Art und deutsches 
take care themselves. They are great enough and strong enough 
has been proved again and again. They are danger and 
need not propped artificially the use this that ex- 
ternal such the form the letters used giving expression 
them. 

Undoubtedly the nationalistic feeling engendered Germany 
the war and the whole European psychology leading 
the war has revived for time least the enthusiasm for the 
Fraktur the true Schrift. interesting com- 
pare statements made such authorities Behaghel about 1900 
with their attitude 1927. the chapter ‘‘Die Schrift’’ 
his well known work ‘‘Die deutsche Sprache’’ Behaghel states: 
würde also einen grossen Gewinn bedeuten, wenn wir uns 
entschliessen wollten, die Eckenschrift ganz 
collection essays entitled deutscher Sprache’’ published 
1927 and printed Fraktur, Behaghel takes the pains state 
foot note, 147: ‘‘Ich bemerke ausdriicklich, dass meine Aus- 
fiihrungen keine Stellungnahme Gunsten der Antiqua bedeuten 
And Brandi 1925 finds that ‘‘eine Preisgabe der 
eigenen alten Formen würde erst recht innere wie äussere Werte 
unsrer Kultur gefährden (in Hofstaetter-Panzer, 70). 

One would expect the aesthetie value the German Latin 
seript determined the individual the basis his sub- 
jective judgment. But questions legibility and speed writing 
should decided neutral objective experiments impartial 
persons. Yet meet contradictory statements like Behaghel’s 
kann rein objektiv ausrechnen dass die Antiqua sich 
rascher schreiben lässt als die Fraktur’’; ‘Man hat nun fest- 
gestellt, dass Druckproben auf grössere Entfernungen erkennbar 
227). ‘‘Totally unrelated languages share one culture, closely related 


languages—even single language—belong distinct culture spheres’’ (ibid. 
228). 
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bleiben, wenn sie Antiquabuchstaben aufweisen, als wenn sie Frak- 
tur enthalten,’’ and Stiehl’s Vor allem bleibt sie (die deutsche 
Schreibschrift) auch bei sorglos schnellem Schreiben besser lesbar 
als die Lateinschrift.’’ ‘‘In gleicher Weise haben die Untersuchun- 
gen der Arzte und Physiologen die Uberlegenheit der deutschen 
Schrift erweisen.’’ (‘‘Die Lateinisch oder Deutsch?’’ 
Göttingen, 1930, 19.) 

The prerequisites for truly objective experimentation are seldom 
found. The person tested has rarely ever had exactly equal 
experience the two scripts. The habits childhood are usually 
determinative. own case, although have read many more 
books Fraktur than Antiqua the last thirty years and have 
received countless letters German script, can still read the 
Antiqua (Schreibschrift) more rapidly than the Fraktur and find 
eyes much strained after night’s work book printed 
Antiqua than one the same length Fraktur. fact 
often use reading glass for Fraktur but rarely for Antiqua. 
Most American English teachers German who did not learn 
German children react the same way. the other hand, 
Germans who after childhood passed Germany, have spent 
most their lives America, still read the German script least 
easily the Latin and feel more home books printed 
Fraktur. That the German newspapers Fraktur are such 
strain the eyes due the fact that the paper often poor 
and the text blurred rather than the style the type. 

For various reasons believe would Germany’s advan- 
tage she adopted the Antiqua for Druckschrift well Schreib- 
schrift. Yet will confess that personally take greater pleasure 
books, especially books verse, printed Fraktur and even 
letters written German script. But this the same type 
pleasure that take Rothenburg Dinkelsbühl the older 
parts Nürnberg and Frankfurt. the quaint old Hansa 
ships that hang from the ceiling the restaurant the Schiffer- 
gesellschaft Liibeck. But surely the magnificent speedy modern 
and are just German these old vessels 
and the modern buildings Berlin with the same lifts and bath- 
rooms that find New York Tokio are just German 
are the quaint houses which reflect the charming German life 
the sixteenth century. And surely Hauptmann and Franz Werfel 
are just German Ludwig Fulda and Arthur Schnitzler. 
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Which script shall use America? the Fraktur will 
certainly used Germany for years come, should 
America just certainly employ the Fraktur, least large 
extent, our textbooks, especially our textbooks for beginners. 
Our students already know the Latin letters and should have 
much practice possible the use the new alphabets. 
the Schreibschrift, agree with Professor Heller that poor 
economy time attempt teach our students. first 
year class, when reviewing the grammar, devote three four 
lessons making the acquaintance the German script just 
sort little adventure, and writing out German script the 
sentences these lessons which the class has already written the 
Latin letters. But experience recent years Germany 
has shown what large percentage the announcements 
bulletin boards, letters, and official documents are written 
German script, urge all those who are planning abroad 
acquire for themselves some facility reading the Schreibschrift. 

Apparently the great unfathomable ‘‘law compensation’’ will 
enter into the question the ‘‘Schrift’’ has done other 
things, even matters national government. Many charming 
features the imperial Germany 1900 are sadly wanting the 
new Republic 1930. But the world marches and one pays 
for the new advantages for the many with the loss certain de- 
lightful features the past. Therefore feel that the ultimate 
victory the Antiqua inevitable and indeed desirable, much 
personally enjoy the beauty and charm the Fraktur. 
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THE ASSOCIATION THE CENTRAL WEST AND 
SOUTH ADOPTS NEW STANDARD WORD LIST 


PETER HAGBOLDT 


One the most important results the Foreign Lan- 
guage Study’’ serious and persistent effort determine 
vocabulary the highest possible frequency and usefulness and 
teach this vocabulary the basis elementary courses. Even 
though this effort not taken seriously all parts the country, 
partly because number reactionary and sorely antiquated 
texts, its highly beneficial results are certain become more and 
more noticeable time passes. 

The three best known German word-lists available the 
present time are the so-called (Modern Language Teachers) 
list 1195 words frequent Morgan’s German Fre- 
quency Word Book? compiled the basis Kaeding’s Häufig- 
keitswörterbuch, and the New York City list 1700 common 
Although these lists have played important part 
some recent editions elementary texts there always remained the 
vexing question which one them deserved first consideration. 
was, sure, quite possible for anyone seek and find com- 
promise the differences these lists but such compromise was 
apt based personal opinion and conjecture the rela- 
tive value and frequency the single word. Each one the 
lists has probably been criticised, and the shorter the list the easier 
criticism naturally becomes. who has ever worked with the 
list will have Professor Engel’s stimulating 
article which points out its most obvious sins 
impossible resist the temptation elaborate his good 

Mod. Lang. Journal for Apr., 1925. 

Publications Am. and Can. Committees Mod. Lang., Vol. IX, 


Macmillan Company. 
Standard Vocabulary, The Engravo Company, New York. 
‘‘The Use Standardized Vocabulary Beginning 
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All the worldly pleasures are grievously neglected. One not 
able have appetite (Appetit) hungry One 
order (bestellen) soup (Suppe), vegetables (Gemiise), 
chicken (Huhn), sausage (Wurst) cheese fact one 
cannot speak blessed meal (gesegnete Mahlzeit). One cannot 
even express regret (bedauern) complaint (sich beklagen) about 
this injustice. wonder that the salt (Salz) and fork (Gabel) 
become quite superfluous and that, under these one 
should unable breathe (atmen). What life! 

The physical man, too, precarious condition. has 
not single cheek (Wange, Backe), chin (Kinn), chest 
(Brust), fist (Faust), and (this explains it), body (Letb) 
all. has nose and cannot smell (riechen), has tongue 
and cannot taste (schmecken), and worse yet, has shoulder 
carry his burdens, not forehead (Stirn) face his 
problems, and toe (Zehe) walk on. wears clothes 
(Kleidung) and, therefore, does not need any button (Knopf) 
hold them together. 

That there cellar the house (Keller) commendable 
since have prohibition, but that there should bath (Bad) 
unpardonable. There might mirror (Spiegel) and comb 
(Kamm) satisfy one’s vanity, hut (Hiitte) and chain 
for the most faithful friend every elementary text, and 
stable (Stall) long have horses and cows. 

Not even the environmental vocabulary, that set words and 
phrases sacred every direct methodist, adequate. The 
student able neither present nor absent (anwesend, abwes- 
end), can neither read the class nor write composition 
(vorlesen, Aufsatz), and fortunately, perhaps, cannot translate 
(übersetzen). cannot told successfully time 
(pünktlich), and even is, the teacher’s beloved basket (Korb), 
the inevitable (chalk)-box (Kasten) are forever missing. 

With neither angel nor devil (Teufel) this list 
represents particularly uninteresting world. almost devoid 
animals. There bear (Bär), wolf (Wolf), fox 
(Fuehs), camel (Kamel), hare (Hase), lion (Löwe), 
lamb (Lamm), rooster (Hahn), and hen (Henne). have 

5It may objected that some cases there are words with the same 
stem, Hunger, kalt, and that some the omissions are cognates.—Since 
finding fault must say that was member the committee ap- 
proving the list. 
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cousin (Vetter), but Kusine, grandmother (Groszmutter), 
but grandfather (Groszvater). There peasant 
this world, tree (Baum), rock (Fels), heat (Hitze), 
cold (Kälte) and not single fool (Narr). Columbus could not 
have discovered America (entdecken), and man can neither hate 
nor punish nor reward (hassen, bestrafen, belohnen). 

mention these omissions because they seemed ill ad- 
vised, when some years ago, writing certain text, tried 
best confine myself the list. Excellent this list 
really is, too short and, therefore, leaves too much de- 
cided the individual author; 1700 2000 words come eloser, 
far know, what can assimilated the average stu- 
dent two years high school two semesters college Ger- 
man, even though there conclusive proof the actual pos- 
sibilities this Furthermore must kept mind 
when evaluating word-list that its actual merits and demerits can 
hardly noticed before thoroughly tested, i.e., before whole 
Unterrichtswerk consisting number very graded 
readers and grammar are constructed its basis; and that the 
author must never become the slave any given word list, but 
that must remain its master. Interest, Professor Bagster- 
Collins justly remarks, must for the interest 
certain story ham sandwich imperative, must have ham 
(Schinken), which not listed even Morgan’s list the most 
frequent 6000 words. paraphrase can made adequate 
substitute. cannot say: butter and some boiled and 
salted meat pig’s hind 

Professor Purin’s list combination all the previous ef- 
forts word-list computation. far aware, takes into 
consideration every word ever proposed other lists. really 
more than word-list. convenient little companion for 
every elementary course. contains 2000 words and idioms 
frequent occurrence and great usefulness from the standpoint 
the teacher. Each word illustrated typical sentence. When 
there are two frequent meanings, two illustrative sentences appear. 
Words often found idioms are also illustrated, the idiom always 


But compare Professor Engel’s statement the article quoted: ‘‘I 
able impart classes average one hundred words week which 
they make active use. one semester they acquire basic vocabulary 
1450 words.’’ 

Extensive THE GERMAN QUARTERLY, 


Jan., 1930, 18. 
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appearing under the basic word. Etymologies are given where- 
ever they appear helpful retention. Derivatives basic 
words are listed after each word (but not counted) facilitate vo- 
building. This list was officially adopted Chicago 
March 14, the meeting the Association the Central West 
and South. 

Purin’s word list, fortunately, not divided into groups 
words for first, second, ete., year (semester, quarter) the 
principle groups words gathered around cer- 
tain nor it, again fortunately, divided into ‘‘active’’ and 
vocabulary. must have been grave temptation 
make such divisions because great many teachers like told 
exactly which words teach, when teach them and what 
point, for recognition active use. How deplorable division 
according frequency would have been becomes flagrantly obvious 
when examine Morgan’s list from the standpoint frequency 
related logical psychological coherence. The relationship 
virtually nil. Supposing attempt write simple composi- 
tion for grammar reader definite topic, the classroom for 
instance, find the words needed means among the first 500 
most frequent words, but ranging frequency all the way from 
328 1977, thus: Decke (328), Papier (444), Boden (554), Tisch 
(689), Feder (1056), Stift (1147), Tafel (1124), Blei (1253), Korb 
(1977). Supposing write about house: Bad (395), Zimmer 
(581), Bett (967), Dach (1492), Bank (1617), Keller (1843), Magd 
(2239). body: Auge (148), Fusz (309), Finger (1119), 
Rücken (1133), Bein (1417), Lippe (1411), Magen (1969). Must 
words like Mutter, Sohn, Onkel, Nichte which belonging logically to- 
gether torn apart because they range frequeney from 361 
2175? Should come during the first semester, warum during 
the second, and wann the third just because they range fre- 
quency 96, 660, and 1127 respectively? Obviously the division ac- 
cording frequency would have been nothing short rank non- 
sense. 

preseribe for each semester year definite number 
topics around which words could easily and logically 
grouped would have been equally inadvisable, not disastrous for 
the future the list. Vocabulary must grow naturally and or- 
ganically out the elassroom texts, and any effort predeter- 
mine topics for each semester would have resulted 
strong reaction against the use the list. The teacher needs the 
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privilege introducing new words the sequence the 
his texts just urgently author needs the fullest freedom 
deciding the organization and sequence his subject matter. 
bind the teacher that respect would inevitably lead cram- 
ming word-lists and, when illustrative sentences are given with 
each word, cramming undigested grammatical forms; bind 
the author would lead vigorous protest every intelligent 
author whose task is, indeed, difficult and delicate enough when his 
hands are absolutely free. 

third possible division was that into active and passive vo- 
eabulary, division involving moot question which agreement 
can hardly hoped for except within individual schools school 
systems. The more pronounced the reading aim becomes, the more 
defiant does this problem become toward adequate solution. Who 
would care guess the present time the number 
and kind words learned for active mastery and those for 
the purpose recognition reading. not true, strictly speak- 
ing, that for the purpose reading need active vocabulary 
all® and that, view our still rather inadequate means and 
materials for reading are justly inclined, especially 
High School, demand absolute mastery order insure mere 
And can anyone doubt that, the reading aim 
taken quite seriously, should rather aim large passive 
voeabulary, than limited active one? our aim two 
year High School eourse the student’s ability read easily and 
with full comprehension within limited standard vocabulary of, 
say, 2000 words, the task hard enough for the most intelligent 
teacher, and surely need not aggravate addditional re- 
quirements. 

fortunate that Professor Purin has avoided these three 
possible divisions just and has thus immensely enhanced 
the his list. 

‘‘active vocabulary’’ mean words which the student can use rather 
easily and quite correctly, that is, words frequently read and used oral 
and written exercises that they have become permanent possession, far 
this possible. this definition not mean imply that copious 
exercises every description are not needed acquire ‘‘passive vocabu- 
the contrary, according experience many and varied exer- 
eises are indispensable. 

Cf. What Price Vocabulary THE GERMAN QUARTERLY, 
Jan., 1929, last paragraph his article, 


NEW STANDARD WORD LIST 123 


Professor Price very interesting and debunking article 
calls the counting words one can find out 
how fittingly this term describes the counting, recounting and check- 
ing words until has actually experienced it. And yet (alas!) 
this accounting for words thing the future. will grow 
importance (alas!) exact proportion the reading aim, which, 
turn, certain gain significance its own weight. For 
this reason text book writing will vastly more difficult and labor- 
ious the future than has been the past. What heretofore 
has been considered mere side issue and convenient means 
revenue the majority scholars may become more legitimate 
task capable testing even the best minds. Moreover, there 
sort consolation, even though negative one, for the repugnant 
side this task, which simply this: There certain cruel, re- 
lentless technical side every art whatever nature, side which 
inevitable painting and sculpture music and writ- 
ing. Flaubert wrote every one his sentences Madame Bovary 
times; Thomas Mann states that single sentence frequently was 
the meager result day’s labor. There adequate reason 
why school text done master his subject with unflagging 
zeal, keen insight and genuine ardor should less work 
art than the best achievement any other field endeavor. 

The Purin list will great help for future writers. While 
any word list can easily assailed for either sins commission 
omission, confident that this list representative the 
best composite efforts word-list computation. Comprising, 
does, all the 1195 words the list, per cent. the 
New York City list, and per cent. the Morgan Kaeding count 
the first 1000 most frequent words, certain stimulate the 
much needed unification German vocabulary elementary 
courses for both high school and college. While possible 
that the next decades will bring forth new count based upon mate- 
rials more representative than the ones used Kaeding’s fre- 
quency count, such new count hardly necessary and unlikely 
made; and until such time the Purin list deserves 
seriously considered for general 

Ibid., 


Which does not mean that with sufficient interest and criticism the 
part authors and teachers might not improved subsequent editions. 
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SCHILLERS FAMILIENKUNDE 
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dichterisch-philosophischer Begabung findet 
man Deutschland zwei dichte Zentren: Sachsen mit den thürin- 
gisch-schlesischen Nachbargebieten—dies weist überdies noch ein 
Gros der deutschen musikalischen Genies auf (Bach, Händel, 
Schumann, Richard Wagner)—wie die Namen Luther, Leibniz, 
Lessing, Eichendorff, Fichte, Schleiermacher, Nietzsche, beweisen 
selbst Goethe ist durch starke genealogische Beziehungen mit dem 
thüringischen Sachsen verbunden, und welches somit das genie- 
reichste Land Deutschlands ist. Das zweite ist Württemberg, also 
das Schwabenland. Schiller zeigt ganz Gegensatz Goethe, 
der aus drei der Erbmasse hochgefestigten Familien, denen der 
Goethe, Textor und Lindheimer stammt, weniger Auslese seiner 
ureigensten Vorfahrenreihe, dafür aber umsomehr seinem 
Volksstamm. Die Schiller sind Ich erwähne von 
genialen Schwaben nur die Namen Johann Kepler (Weilderstadt), 
Friedrich Hölderlin (Lauffen), Robert Mayer (Heilbronn), Justi- 
nus Kerner (Ludwigsburg), Schelling (Leonberg), Hegel (Stutt- 
gart), David Friedrich Strauss (Ludwigsburg), Uhland (Tü- 
bingen), Gustav Schwab (Stuttgart), Möricke (Ludwigsburg), 
Friedrich Theodor Vischer (Ludwigsburg), Wilhelm Hauff (Stutt- 
gart), Wieland (Biberach). Tendenz philosophischer Ab- 
straktion, ein seltener spekulativer Intellekt, der sich die höchsten 
Probleme stellt, ist hier vorherrschend. Verbindung dieses Ver- 
standes mit Phantasie, welche Philosophie zur Dichtung gestaltet. 
dichterischer Form Vorliebe zum Pathos, ihr Grundthema ‘‘der 
Menschheit grosse 

Woods hat die Verwandtschaft von 3500 bekannten 
Amerikanern verfolgt. Während irgendein Durchschnittsameri- 

Noch diesem Jahre wird von demselben Verfasser den 
des Verbandes deutscher Schriftsteller und Literatur- 
freunde New York,’’ wissenschaftliche Folge, Verlag Westermann 
New York Berlin, eine grössere Arbeit ‘‘Schiller Lichte der Verer- 


bungslehre’’ erscheinen, welche den gesamten Literaturnachweis bringen wird, 
weshalb hier von einem solchen abgesehen wird. 
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kaner die Wahrscheinlichkeit 1:500 hat mit einem der bekannten 
Männer verwandt sein, beträgt die statistische Wahrscheinlich- 
keit der Verwandtschaft dieser bedeutenden Männer unterein- 
ander 1/5, mit anderen Worten diese bedeutenden Amerikaner 
sind untereinander hundertmal mehr verwandt als die gewöhn- 
lichen Sterblichen. nimmt nicht wunder, dass Rath 
auf Grundlage des Stammbaumes der Familie Burkhardt-Bardili 
die gemeinschaftliche Abstammung von Schelling, Hölderlin, Uh- 
land und Möricke nachweist, während verwandtschaftliche 
Linien Hauff, Kerner, Hegel und Mozart aufdeckt. Schiller 
ist der Einzige, dessen blutsverwandtschaftliche Beziehungen 
diesem Kreise altschwäbischer Intelligenz-Aristokratie nicht fest- 
stehen. Jedenfalls hat aber das kecke Sprüchlein schwäbischen 
Volksmund Berechtigung, das bei den ‘‘dummen 
Genialität als etwas Selbstverständliches voraussetzt. 


Ein Schiller, Schelling, Hegel, 
Ein Möricke, ein Hauff, 

Das ist bei uns die Regel, 
Fällt weiter gar nicht auf. 


Der Name Schiller kommt Schwaben häufig vor. Eine Ver- 
wandtschaft der protestantischen württembergischen Schiller mit 
der katholischen Tirolerfamilie ‘‘Schiller von Herdern,’’ die von 
Minor und Albert vertreten wurde, muss unbedingt abgelehnt 
werden. Wir finden bereits sehr frühzeitig eine Schillersippe 
Remstale—die Rems ist ein rechter Nebenfluss des Neckar—, das 
der Bahnstrecke Stuttgart-Nördlingen liegt. Dort erscheint 
urkundlich schon 1325 ein Hans Schiller Grunbach. Grunbach 
ist ein südöstlich von der alten Hohenstaufenstadt und Kaiserpfalz 
Waiblingen gelegener Weinort. Die Glanzperiode dieser Grun- 
bacher Schiller zeigte sich vom 15. bis zum 17. Jahrhundert, 
sie als die vornehmsten Vertreter des Dorfpatriziates galten, die 
sich den schweren Kriegszeiten besonders auszeichneten. Von 
erstaunlicher Lebenskraft breitete sich diese Familie die benach- 
barten Orte Gross- und Klein-Heppach—mit dem bezeichnenden 
Vornamen Peter und Kaspar—Schnait, Scherndorf, Korb, Waib- 
lingen aus. dreissigjährigen Kriege verlieren die Schiller 
ihren Besitz und gehen zum Handwerk, besonders zur Bäckerei 
über. 
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nun ein Urahne des Dichters aus Neustadt, das wie Grun- 
bach Spaziergangweite von Waiblingen liegt, von dieser Grun- 
bacher Sippe abstammt, ist nicht streng erweisbar, wenn auch 
manche Gründe dafür sprechen. Als ältester Namensträger 
erscheint Neustadt ein Hans (Hannss) Schiller, der 1566 der 
Musterliste von Waiblingen bei den Wehrfähigen von Neustadt 
und 1568 als zinspflichtiger Besitzer von Weinbergen urkundlich 
erwähnt wird. Wahrscheinlich, wenn auch dokumentarisch nicht 
einwandfrei belegbar, stammt ein Stefan Schiller, ‘‘Biirger und 
Einwohner Neustadt,’’ geboren 1570, gestorben 1639, mit 
dem die gerade Stammesfolge unseres Dichters vollständig feststeht, 
von diesem Hans Schiller ab, teilweise von denselben Grund- 
stücken zinste. Stefan Schiller hinterliess Söhne, deren jüngster 
Kaspar (1623-1695) Bäcker, Bürger und seit 1673 auch Gerichts- 
verwandter (d.h. Gemeinderat, Schöffe) war. Von seinen 
Kindern war der zweite Sohn Hans Kaspar (1649-1687) wie der 
Vater Bürger, Bäcker und Gerichtsverwandter und starb nahen 
Bittenfeld, zwischen Neustadt und Marbach gelegen. Das fünfte 
seiner sechs Kinder Johannes (1682-1733) war wiederum Bäcker 
und Gerichtsverwandter und bekleidete seit 1715 das angesehene 
Amt eines Schultheissen Bittenfeld. erbaute das Haus No. 
gegenüber dem Rathaus Bittenfeld. Unter der Tünche 
fand sich eine Brezel, der Name Johannes Schiller und die Jahres- 
zahl 1721 eingehauen. Zehn Kinder. Der achte Sohn Johann 
Kaspar war der Vater des Dichters. bemerken ist, dass das 
Geschlecht Schiller ein äusserst gesundes und kinderreiches ge- 
wesen ist. hatte der siebente Sohn des eben erwähnten Jo- 
hannes, also der Onkel des Dichters Johann Christof Friedrich, 
nicht weniger als Kinder. Zahlen wie 11, 11, 13, 13, 
sind der Reihe nach dem Geschlechte Schiller entnommen. Von 
einem August 1710 verstorbenen Hans Schiller heisst 
Totenbuch Gerichtsverwandter und wohlanständiger 
allhier, aetatis Jahr Monat hat von Kindern 
Enkel und Urenkel.’’ Diese mit Kindern überreich ge- 
segneten Familien Remstale sind männlicherseits vollständig 
und weiblicher Linie auch fast gänzlich ausgestorben. 

Schillers Vater Johann Kaspar (1723-1796), hzgl. würt. 
Obristwachtmeister, erwarb sich trotz aller Offiziererei doch sein 
eigentliches Verdienst als Hauptförderer des Obstbaues Würt- 
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temberg. schrieb dariiber auch mehrere Abhandlungen wie 
über landwirtschaftliche Dinge dem Herzogtum 
Württemberg’’ (1766-1768), über Baumzucht 
Grossen’’ (1793) und ‘‘Die Baumzucht Grossen aus zwanzig- 
jähriger Erfahrung Kleinen’’ (bespr. 1795). zeigte auch 
sonst schriftstellerischen Drang und schriftstellerische Begabung, 
wie seine religiösen Verse zeigen, die von einem gewissen Schwunge 
beseelt sind. verstand es, seinen Briefen den Ton einer echten 
Patriarchenweisheit geben. Johann Kaspar starb Jahre alt 
nach mehrmonatiger, fast unerträglicher Krankheit, einem 
gichtischen Leiden. Johann Christof Friedrich war das zweite 
seiner fünf Kinder. 


Wie bei Goethe lässt sich auch bei Schiller der affektive und 
künstlerische Teil seiner Anlage aus der Beschaffenheit seines 
Vaters nicht ableiten, wenn auch, ganz entsprechend dem Ab- 
stammungsverhältnis bei Goethe, diesem seinem intellektuellen 
und Willenscharakter viel verdankt. entspricht dies Breit- 
mayers Aufstellungen dem doppelbändigen Werke ‘‘Die Ent- 
wicklungsgeschichte des Talentes und Genies,’’ dass Allgemeinen 
die mütterliche Erbschaftsmasse besonders für geniale Anlagen die 
wichtigere ist, sie meistens die latente Trägerin früherer tal- 
entierter oder genialer Veranlagung ist und dass vom Vater die 
bessere Gangbarkeit der intellektuellen Sphäre, von der Mutter 
aber vorwiegend die Erbschaftsmasse der Gefühle, besonders der 
Phantasie, sich herleite. 

Schillers Mutter, Elisabeth Dorothea Kodweiss, entstammte 
einer Marbacher Familie, die sich weit zurückverfolgen lässt. 
Schon 1473 finden wir einen Friez Kodwiss Marbach. Bei der 
Einäscherung der Stadt durch die Franzosen Jahre 1693 gingen 
sämtliche Kirchenbücher verloren. Damals hatten aber die Kod- 
weiss’ schon wichtige Aemter, ein Zeichen, dass sie schon lange 
eingebürgert waren und Ansehen standen. Johann Kodweiss 
(1640--1698) war Bäcker und Amtsbürgermeister. starb 
Jahre, Monate Tage alt ‘‘an einer langwierigen, gegen zwei- 
thalb Jahr währenden hinterliess Kinder. 
Eines davon Johannes war Bäcker und Bürgermeister Marbach, 
dessen Frau Anna Elisabeth Uschalk, Tochter eines Schultheissen 
Pleidesheim. Beider Sohn Georg Friedrich (1698-1771) Bürger. 
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Bäckermeister, Löwenwirt, hzgl. Inspektor des Holzbaues, liess 
sich jedoch unglückliche Spekulationen ein und starb verarmt 
und verschuldet als Wachter Niklastor’’ Marbach, Jahre 
alt. hatte ein auffallend schöne Schnörkelschrift und versuchte 
sogar Schulden durch Abschreiben abzuzahlen, eine für einen Bäck- 
ermeister gewiss seltsame Erscheinung. Seine Frau Anna Maria 
Munz entstammte einer Bauernfamilie mit teilweise katholischem 
Einschlag. Von den Kindern erreichte nur Schillers Mutter ein 
höheres Alter. Marbach gibt heutzutage noch. Kodweiss’, 
aber keine Schiller mehr. 

Schiller unterrichtet uns seinen Briefen recht gut über den 
Gesundheitszustand seiner Mutter. einem Briefe von Neujahr 
1784 schreibt seine Schwester Christophine: Also unsere 
Mutter kränkelt noch immer? Sehr gern glaube ich es, dass ein 
schleichender Gram ihrer Gesundheit entgegenarbeitet und dass 
Medikamente vielleicht gar nichts tun unsere liebe Mutter 
nährt sich gleichsam von beständiger Sorge. Wenn sie auf der 
einen Seite keine mehr findet, sucht sie sie mühsam auf der 
anderen auf. Ich bitte Dich, ihr meinem Namen wieder- 
holen. Ich spreche ganz allein als Winter 1789/90, 
gerade vor seiner Heirat, schrieb einmal Lotte: ‘‘Meine Mut- 
ter ist wahrscheinlich tot,’’ Januar 1790: ‘‘Sie liegt 
einem langwierigen Magenübel Schon Herbst 
hatte der Arzt sie aufgegeben. Sie hatte aber nur einen Abzess 
Magen, der sich durch Erbrechen lösen konnte. Abgesehen von 
dieser mehr zufälligen Krankheit und einer kleinen Unpässlichkeit 
Februar 1797 blieb diese Frau gesund und rüstig. Todes- 
jahre des Vaters schrieb sie einst den Sohn: ‘‘Schon über ein 
halb Jahr habe ich keine Stunden fortgeschlafen.’’ Erst die 
siebzigjährige befiel ein tötliches Leiden, nach der Münchener 
Medizinischen Wochenschrift war Gebärmutterkrebs, dem sie 
29. April desselben Jahres zum Opfer fiel. Sie war 13. Dezem- 
ber 1732 geboren worden und hatte sich 22. Juli 1749 ver- 
heiratet. Schiller selbst irrte sich mehr als ein Jahr Alter 
seiner Mutter. 

Während Schiller mit dem Vater kaum eine Aehnlichkeit 
Aeussern aufwies, glich ‘‘nach dem übereinstimmenden Urteile 
aller Zeitgenossen Innern und Aeussern bis aufs Haar’’ seiner 
Mutter, die ihren Briefen einen höheren Grad von Beredsamkeit 
aufweist und von einer gewissen Neigung zur Lektüre dichterischer 
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Werke beseelt war. Dieselbe hochgewachsene Gestalt, dieselbe 
Gesichtsbildung mit den rötlichen Haaren, dieselbe Form des Ovals, 
der Augen, des Mundes, auch der Hautfarbe, selbst die Sommer- 
sprossen der Mutter fehlten beim Sohne nicht, ebenso war die 
Entzündbarkeit der Augen von der Mutter auf den Sohn überge- 
gangen, und vor allem dieselben starken Backenknochen, wie die 
Totenmaske Marbacher Schillermuseum beweist und die auch 
die meisten Schillerbildnisse wie beispielshalber das wohl beste 
derselben, das der Künstlerin Simanowitz, trotz aller Idealisier- 
ung zeigen. Die starke Entwicklung der Backenknochen finden 
wir wiederholt auf Familienbildern der Kodweiss’ und sie kann 
als relativ häufiges morphologisches Kriterium angesehen werden. 
Christophine Reinwald, Schillers Schwester, und eine Christiane 
Kodweiss, geboren 1860 Marbach, sehen Schillers Mutter auf- 
fallend ähnlich. 

Bei Gliedern einer jetzt noch Esslingen lebenden Kodweiss- 
familie zeigt eine Tochter Berta den Schillertypus ausgepräg- 
tem Masse. Der bekannte Giessener Professor der Psychologie 
und Vererbungslehre Robert Sommer schreibt über sie April 
1911 seinen Aufzeichnungen, die mir gütigst zur Verfügung 
stellte: ‘‘Die Schwester Berta, welche schwarze Haare besitzt, 
weist eine geradezu überraschende Aehnlichkeit mit dem Dichter 
auf. Die Nase springt genau wie bei Schiller scharf vor, die Stirn 
ist beiderseitig gewölbt. Die Lidspalten stehen wie bei ihrer 
Schwester schief von innen nach aussen. Denkt man sich dem 
Gesicht der Berta das Haar ihrer Schwester, würde die un- 
streitig vorhandene Schillerähnlichkeit geradezu verblüffend sein. 
Ein Grossonkel dieser beiden hatte die Augen Wir 
haben hier also die bei germanischen Familien äusserst seltene 
Schiefstellung der Lidspalten, mehr oder weniger kombiniert mit 
starken Backenknochen, eine bei ostslawischen Völkern häufige 
Erscheinung. Resultate ergaben sich bei 
näherer Nachforschung. Beim Dichter haben wir also die starken 
Backenknochen, auf die besonders auch der Tübinger Anatom Au- 
gust von Froriep seinem Werke Schädel Friedrich Schil- 
lers und des Dichters hinweist, indem von 
einer Schläfenwulst (torus temporalis), von einer ‘‘unnatiirlichen 


Verbreiterung des Kopfes der Schlafengegend’’ spricht, wodurch, 
wie sagt, die ‘‘unnatiirliche Breite der Stirne und des Ober- 
kopfes’’ der Danneckerschen Büste verständlich wird, die den 
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Kiinstler dieser Form der Idealisierung hingeleitet haben mag. 
Doch Schiller hatte nicht nur diese starken Backenknochen der 
Familie. Karl Bauer, der bekannte Goethe- und Schillerzeichner, 
nennt seinem Aufsatz ‘‘Schillers äussere Erscheinung’’ Mar- 
bacher Schillerbuch die Augen des Dichters lang- 
‘‘die unteren Lider nach dem äusseren Winkel 
etwas nicht sehr wie beispielsweise bei 
Luther, dessen Gesicht dadurch etwas Mongolisches 
den Oelbildern von Tischbein, deren bestes Exemplar sich 
München Besitze von Schillers Urenkel befindet, sehen wir deut- 
lich schiefstehende Der Schweizer Dichter 
Gaudenz von Salis-Seewis, der 1790 Jena Schillers Bekanntschaft 
machte, schreibt seinem Tagebuch: ‘‘Nahe beisammen stehende 
Augen, die Augenbrauen verlaufen 

Nun erzählten die beiden Schwestern Berta und Marie Kod- 
weiss Professor Sommer Jahre 1911, dass nach der Erzählung 
eines Onkels die Familie Kodweiss aus Polen eingewandert sei. 
Der Urgrossvater von Schillers Mutter ist auch ein direkter Vor- 
fahre der jetzigen Kodweiss Esslingen. Kodweiss wurde 
früheren Jahren Kodwiss geschrieben und scheint ein ausgeprägt 
slawischer Name sein. Vergl. beispielshalber die Stadt Budweis, 
Tschechischen Budéjovice. Die Endsilbe diesen Namen ist, 
wie ich der Freundlichkeit Professor Prokosch’ verdanke, ‘‘ice’’ 
und bedeutet einen Ort, eine Familie mit einem bestimmten 
Namen gelebt hat. Nun weist ein niederschlesisches Adelsgeschlecht 
Kottwitz’’ (die Schwaben biegen gerne die Tenuis stimm- 
loser Lenis um, die man besten wie die Media schreibt, wie 
z.B. Sultan Soldan), 1216 ‘‘de Kotenwiz,’’ dasselbe Wappen 
auf als unsere Familie Kodweiss, die, obwohl kein eigentlicher Adel, 
doch ein Wappen besass, einen halben, natürlichen Mühlstein mit 
Hahnenfedern. Wir hätten also die Ableitung Kodweiss-Kod- 
wiss-Kottwitz-Kotenwiz-Kotowice. Genau derselbe Stamm ist 
finden der jetzt polnischen Stadt Kattowitz, polnisch Kotowice. 
Eine Familie, die also einem Ort lebte, nahm dann 
den Namen des Ortes als den eigenen und nannte sich demge- 
mäss 

Diese vier Indizien also, hervorstehende Backenknochen und 
schiefliegende Augen, slawischer Ursprung des Namen Kodweiss, 
Familientradition aus Polen, Gemeinsamkeit des Wappens mit 
einem niederschlesischen, also der polnischen Grenze lebenden 
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Adelsgeschlechtes, weisen mit ziemlicher Wahrscheinlichkeit auf 
eine urspriinglich slawische Abkunft der Mutterfamilie Kodweiss 
und somit auch des Dichters hin. 

Sesshaftigkeit, natiirlicher Schutz vor Vermischung und die 
Bildung einer engeren Inzuchtkaste sind nach Breitmayer Grund- 
bedingungen einer jeden Ziichtung von Talenten und Genies. 
Hier haben wir abgesehen von der Stammesziichtung, über die wir 
einleitend gesprochen, die sogenannte ‘‘urspriingliche Talent- 
züchtung’’ aus dem Bauern- und Handwerkerstand Gegensatz 
zur ‘‘genealogischen Talentzüchtung’’ wie beim Adel oder etwa bei 
Goethe miitterlicher- und grossmiitterlicherseits. 


III 


War der Rhythmus der Lebenserneuerung bei Schillers Vor- 
fahren ein bedeutender, nimmt angefangen mit dem Dichter 
rapid.ab. Schiller hatte Kinder, die alle schon seine schwere 
Krankheitszeit, welche 1791 begann, fallen. Der älteste Sohn Karl 
(1793-1857) wurde 1845 den erblichen Freiherrnstand des 
Königreiches Württemberg erhoben, während der Dichter selbst 
von Kaiser Franz II. Wien September 1802 den erblichen 
Reichsadel erhalten hatte, als einer der letzten heiligen römischen 
Reiche deutscher Nation. Karls Sohn Ernst (1826-1877), k.u.k. 
österr.-ungar. Major, hatte nur einen Sohn, Friedrich, der Päpa 
Ungarn April 1857 geboren wurde, bereits aber 26. 
Juni desselben Jahres starb, womit die Diehterfamilie männlicher- 
seits ihren Abschluss fand. Schillers zweiter Sohn Ernst, der 
seinem Vater ungemein glich, blieb kinderlos, seine beiden Schwest- 
ern waren Karoline—einer ihrer Taufpaten war ‘‘Herr Geheim 
Rath von Emilie. Reibmayers Doppelregel vom 
Aussterben genialer Familien männlicher Linie und von der 
Fortpflanzung der künstlerischen Eigenschaften weiblicherseits 
bewahrheitete sich auch hier. Emilie, die Körper und Geist 
meisten die Züge ihres Vaters trug und selbst eine Reihe wertvoller 
Werke über den Dichter und seinen Freundeskreis veröffentlichte, 
war verheiratet mit Adalbert Freiherrn von Gleichen, gen. von 
Russwurm, dessen Sohn Ludwig 1901 Weimar als Vorsitzer der 
deutschen Schillerstiftung, Landschaftsmaler, Mitglied der Kunst- 
akademie, starb. Sein Sohn Heinrich Adalbert Konrad Karl Ale- 
xander Schiller—alles noch Vornamen !—Freiherr von Gleichen, 
gen. von Russwurm lebt noch heute als königlich bayerischer 
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Kämmerer, königlich preussischer Oberleutnant der Landwehr- 
Kavallerie a.D. und weit bekannt als Schriftsteller Miinchen, 
Prinzregentenstrasse Seine Jahre 1895 Salzburg ge- 
schlossene Ehe mit Sophie Freiin von Thienen-Adlerflycht ist kin- 
derlos geblieben und wird die Dichterfamilie auch weiblicher- 
seits aussterben. 

Mehr von lokalem Interesse ist, dass die Nachkommen von Schil- 
lers Schwester Luise, verheiratet mit dem Pfarrer Franckh von 
Cleversulzbach, die ein Bild Schillers ist, teilweise nach Amerika 
ausgewandert sind. heiratete eine Urenkelin von Schillers 
Schwester, Berta Kolb, Jahre 1881 Buffalo, und ein anderer 
Nachkomme, Emil Kolb, wanderte 1873 nach Amerika aus, 
1919 als Kaufmann Greenport, Y., nordöstlichen Teile von 
Long Island gelegen, starb. Seine Kinder und Kindeskinder leben 
noch als Kauf- und- Zimmerleute, Arbeiter, Farmer Staate New 
York. 


Nun Schillers eigener Wir können den 
Dichter wohl kaum nach Zeichnungen, Gemälden, Statuen seiner 
Zeitgenossen richtig beurteilen, diese mehr oder minder alle 
stark idealisiert sind. Auch die Beschreibungen seines Freundes- 
kreises und späterer Forscher gehen vielen Punkten weit aus- 
einander. sind seine Augen nach der Schwester Christophine 
nach dem Jugendfreund Scharffenstein ‘‘dunkelgrau,’’ 
nach Frau von Wolzogen ‘‘unentschieden zwischen blau und licht- 
braun,’’ woraus Bauer folgert ‘‘also wohl grün schillernd,’’ nach 
Gleichen-Russwurm ‘‘als Kind grosse, hellblaue Augen,’’ nach dem 
Gemälde von Simanowiz blau, Goethes Arzt Löbenstein-Löbel hat 
schon als Jüngling ‘‘mit tiefer Ehrfurcht das herrliche, himmel- 
blaue Auge Nach Goethe sind Schillers Augen, 
nach Salis-Seewis ‘‘feurig hell,’’ nach Petersen ‘‘den 
Ordensstern des Genies trägt nicht Auge,’’ nach Streicher und 
Bauer hat einen 

Die Haare sind nach Christophine ‘‘rétlich gelb,’’ nach Scharf- 
fenstein ‘‘rot von dunkler Art,’’ nach Streicher nach 
seiner Frau ‘‘sehr blond, hellgelb,’’ nach Frau von Wolzogen ‘‘ins 
nach Simanowiz rotblond, nach Salis-Seewis 
Festzustehen scheint, dass er, wie auch die noch vor- 
handenen Haare bestätigen, wirklich rotes Haar Aber bei 
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der bekannten Abneigung gegen das ‘‘Fuchsige’’ wollte man sie 
mehr blond sehen. 

Die Nase nach Scharffenstein ‘‘sehr gebogen, auf Papageienart 
und spitzig,’’ nach Salis-Seewis ‘‘gebogene, dünne Nase,’’ Streicher 
geformt,’’ Petersen ‘‘Nase eingedriickt,’’ nach Simanowiz 
Raubvogel— oder Hakennase, nach Bauer ‘‘adlerförmig,’’ nach 
Welcker ‘‘grosse, schmale, spitze 

Seine Stimme nach Wolzogen ‘‘nicht hell noch voll tönend,’’ 
nach Scharffenstein ‘‘kreischend und unangenehm,’’ nach Göritz 
war nicht auszuhalten, Schiller seine Gedichte deklamieren 
hören widerlich singender Schulton ... Freundschafts- 
gespräch angenehm, abgesehen von gewisser Heiserkeit (vom Ta- 
bakschnupfen) wohlklingend.’’ 

Schiller war 1,79 gross, grösser als der junge Goethe. 
Weimar soll als der grösste Mann der Stadt gegolten haben. 
Wertvollere Schlüsse anatomischer Art wie, dass Schiller einen 
normalgrossen Kopf mit einer Stirne von reinstem männlichen 
Typus besass, dass die Dieke der Schädelknochen eine beträchtliche 
und die Grösse des eine relativ geringe war, 
kann man aus den Totenmasken und aus seinem Schädelbau ziehen. 
Wir besitzen Totenmasken, beide vom Bildhauer Ludwig Klauer, 
die sogenannte Weimarer Maske‘‘ und die Maske’’ 
Schillermuseum Marbach. Schillers Gebeine wurden Jahre 
1826 auf Veranlassung des Bürgermeisters Carl Leberecht Schwabe 
aus dem Kassengewölbe gehoben und nach Prüfung durch Sach- 
verständige und von Goethe und Karl August gutgeheissen, 
16. Dezember 1827 der Fürstengruft Weimar beigesetzt. 
Welcker hat aber schon 1883 Zweifel ausgesprochen, der Schädel 
neben Goethe wirklich Schillers Schädel sei. Dieser weist nämlich 
auf eine nur wenig vorspringende Nase und eine sogenannte 
hende’’ Stirn hin. Nun hat Froriep Jahre 1911 auf Grund 
moderner Untersuchungen unter dem Jahre 1854 zerstörten und 
dem Erdboden gleichgemachten Kassengewölbe unter Schädeln 
den ,,wahren‘‘ Schillerkopf, Schädel 34, herausgefunden, der auch 
1912 von den München versammelten Anatomen einstimmig als 
der richtige anerkannt wurde. Der von Goethe besungene Schädel 
war der des—Bürgermeisters Paulsen. 

Der bekannte Psychiater und Neurologe Marburg, Ernst 
Kretschmer, selbst ein ‘‘Schwabe,’’ unterscheidet den grund- 
legenden Werken ‘‘Körperbau und Charakter’’ und ‘‘Geniale 
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hinsichtlich des Körperbaues Haupttypen, den lep- 
tosomen (leptos schmal, soma Körper), den athletischen und den 
pyknischen (pyknos dicht). Der leptosome zeichnet sich durch 
hohe, hagere Gestalt aus. Schiller ist ein typisches Beispiel für 
diese Klasse. 

Was nun die psychiatrischen Typen angeht, kennen wir nach 
der früheren Unterscheidung vom Meister der Psychiatrie, Emil 
Kraepelin, die aber vor allem das krankhafte Extrem untersucht, 
das manisch-depressive Irresein und die Dementia praecox, nach 
heutigen Begriffen, eingeführt vom Schweizer Psychiater Bleuler 
und von Kretschmer auf die Gesunden ausgedehnt, die schizothy- 
men und die zyklothymen, erstere (schizo spalten) Fähigkeit 
seelischer Spaltung, letztere Neigung seelischer Perioden- 
schwankung. .Die Leptosomen gehören mehr als 70% den 
Schizothymen. 

Die Schizothymen (thymos Gemüt) neigen zur Eigenlebigkeit, 
zur Absonderung von den Mitmenschen, humorlosem Ernst. 
Dichtertemperamente wie Schiller, Körner, Uhland, Tasso, Hölder- 
lin, Novalis, Platen haben alle den gemeinsamen Zug zum Ideal- 
istischen, alle sind leptosom, schlank, schmal. Schiller hat eine 
auffallend hoch aufgeschossene, hagere Erscheinung mit über- 
langen Extremitäten, zarter Haut, steil ovalem Gesicht, grosser 
scharfer Hakennase. Schiller starb gleich Novalis der Tuber- 
kulose, welche als eine Schwesterkrankheit der Schizophrenie anzu- 
sehen ist. Auffällig ist bei dieser Gruppe der asthenische Habitus. 
Schizothyme Dichter zeichnen sich durch lyrische oder dramatische 
Veranlagung aus. Das Heroische (Pathos) und das Idyllische 
(Romantik) sind schizothyme Komplimentärerscheinungen. Das 
Humoristische liegt ihnen fern. Sie besitzen grosse künstlerische 
Formbegabung, die Schönheit ihrer Sprache liegt Akustischen 
und Sprachlich-Musikalischen. Der Autismus ist ihre typische 
Form, entweder als Lyriker einer wirklichkeitsfremden, traum- 
umsponnenen Welt oder als Dramatiker einem pointierten Ge- 
gensatz zwischen Ich und Aussenwelt. Schillers Anlage erscheint, 
wie die Analyse seiner Schriften und seiner Selbstbeobachtungen 
ergeben, als eine ausgesprochen antithetische, indem sich heterogene 
Grundanlagen verbinden, deren richtige Vereinigung und har- 
monische Darstellung der Dichter ringt. Dieser Kampf ist 
Grunde genommen die Quelle seiner künstlerischen Lebensarbeit. 
schreibt einem Briefe Goethe von 1794 über sich: 
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schreibe ich als Zwitterart zwischen dem Begriff und der 
Anschauung, zwischen der Regel und der Empfindung, zwischen 
dem technischen Kopf und dem Genie gewöhnlich übereilte 
mich der Poet, ich philosophieren sollte, und der philosophische 
Geist, ich dichten wollte.’’ Schillers Leitmotiv seines Schaffens 
und persönlichen Empfindens ist der die Pubertätsperiode über- 
dauernde Protest gegen den Vater, seine Auflehnung gegen Herzog 
Karl, das Nichtloskommen vom Kampfe gegen die Autorität, von 
den bis Wilhelm Tell’’ geht der nimmer ausge- 
löschte Entzündungspunkt für Vater- und Tyrannenmord, die 
revolutionäre Geste, die dann sublimiert zum Freiheitsidealismus 
Schillers führt. 


REVIEWS 


Modern Foreign Languages France and Germany. The Train- 
ing Teachers and Methöds Instruction. Ruth Emily 
McMurry, Max Müller and Thomas Alexander. Teachers Col- 
lege, Columbia University, New York City, 1930. 516 pages. 


The latest publication the International Institute cannot 
recommended warmly enough all those engaged the teaching 
profession. Although also deals with the training modern 
foreign language teachers France, the greater part the work 
devoted the problem teacher training Germany. will 
therefore the second part the book that the discussion will 
restricted, 

The first chapter gives lucid review the history teacher 
training modern languages Germany from 1810 the pres- 
ent. The following chapters describe detail the organization 
the German school system, the desired objectives secondary school 
education, the aims and purposes modern languages, the methods 
instruction, curricula, the maturity examination, and all phases 
the training the teacher these subjects, including his uni- 
versity studies, his practical training for teaching, promotion and 
training service. special chapter gives interpretation 
the foregoing chapters. gathering their data from all available 
sources and conceiving their plan large scale, the authors 
offer not mere description teacher training but compendious 
encyclopedia the modern language situation Germany. 

universally known those familiar with the educational 
system European countries, the training the secondary school 
teacher Germany takes place three general divisions: the 
secondary school, the university (graduate school) and the 
period practical training. 

student who intends become teacher foreign lan- 
guages has always had two and generally three foreign languages 
throughout his secondary school course, some which has 
studied nine years and some for seven years and practically all 
more than five’’ (p. 369). After the completion his studies 
the secondary school, the prospective teacher enters the university. 
new examination regulation requires proof university 
study four years eight semesters’’ (p. 384). 

Before diploma entitling him teach conferred upon him, 
the prospective teacher has pass academic and pedagogical 
examination. ‘‘In the former, the candidate has show that 
satisfies the requirements the examination two major subjects, 
minor subject, and philosophy. other words ex- 
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amined four subjects, one which always must 
(p. 398). The pedagogical examination takes place after two years 
practical training. seen from Tables (p. 406) and 
(pp. 457-58), the examinations are very strict and mortality 
amazingly 

hope that even this brief outline sufficient proof the 
high requirements demanded the future teacher. Agreeing 
general with the praise the foregoing system which the present 
work full, the reviewer desires nevertheless point out few 
statements made the authors, which considers too much ex- 
aggerated. 

read 367 the following: ‘‘It safe assume, without 
any possible chance contradiction, that the boy who graduates 
from German secondary school the average nineteen knows 
far more foreign language than does the average American 
teacher foreign languages with master’s degree.’’ this 
the case, modern language teaching this country sorrowful 
plight, since Purin’s testimony, out the 10,096 secondary school 
teachers, whose answers his report was based, only 1111 (11 per 
cent.) hold the master’s degree and the The reviewer 
challenges the above statement referring Table Purin’s 
study which shows that out the 10,096 teachers there were only 
943 (9.3 per cent.) who attended higher type school than 
high school normal college. the other hand, ‘‘for the mod- 
ern language teacher body whoie, the average years prepara- 
tion the teacher 4.6 years the modern foreign language 
From Purin’s investigations appears that the 
teachers with college education very often began the study 
modern foreign language during their high school courses. One has 
therefore every reason conclude that the 4.6 years prepara- 
tion represent very conservative estimate. must not for- 
gotten either, when interpreting Purin’s data, that the American 
student, beginning the study foreign language compara- 
tively advanced age, possibly achieves more than does his younger 
colleague the European secondary school. this country least 
the college student generally covers about twice much ground 
does the high school pupil. Thus seems safe assume that 
the American teacher modern languages has, his major sub- 
ject, about the same preparation the graduate German 
secondary school possesses. 

Concerning the second phase the training, the authors re- 
mark that ‘‘the training the secondary school teacher France 
and Germany not entirely largely academie’’ and ‘‘the needs 
teachers have been kept mind the selection and organization 
the materials these courses’’ (p. 494). The list courses 

ıC, Purin: The Training Teachers the Modern Foreign Lan- 
guages. The Company, New York, 1929, 26. 

Ibid., 23. 
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offered various German universities certainly not convincing 
enough prove the accuracy the above statements. The authors 
contradict themselves admitting that the profession secondary 
school teachers means satisfied with the instructional ac- 
tivity the university. ‘‘The chief complaint that the future 
teacher has learn very great many things which can never 
use school, and does not learn much which does need’’ (p. 
393). might true that, occasionally, here and there some 
German university professors realize the necessity correlating 
their courses with the requirements imposed upon the secondary 
school teacher. the whole, however, doubtful whether all 
universities and all professors are permeated with the same modern 
spirit. 

The nomenclature courses philosophy and pedagogy 
German universities (pp. 423-25) too high-sounding and ‘‘the 
interest among teachers for general education courses and peda- 
gogy very small’’ (p. 482). Provision made, however, make 
for the neglect pedagogy and the over-emphasis laid upon the 
scientific training the prospective teacher. During his practical 
training the future teacher becomes thoroughly acquainted with the 
methodology the subjects going teach. regularly 
visits the classes experienced teachers, his classes are supervised 
the director the school which assigned and older 
experienced teachers. This plan has not yet shown quite satisfac- 
tory results practice. ‘‘One the serious deficiencies the 
present plan that the supervisors student teaching have had 
special training for the work’’ (p. 435). the other hand, 
heads large schools are now chosen, more for their admin- 
istrative ability than for their scholarly attainments and qualities, 
condition that means unknown America’’ (p. 477). 

“The most significant fact the whole study the training 
modern foreign language teachers France and Germany that 
real value placed upon rich scholarship and professional train- 
ing’’ (p. 489). result their sound scientific training the 
secondary school teachers ‘‘look upon themselves guardians 
science and truth, point view acquired the university, which 
looks upon itself the fountain-head wisdom. This sense 
responsibility towards knowledge has very direct influence upon 
the teacher’s whole attitude and work’’ (p. 497). wonder then, 
that ‘‘the productive ability secondary teachers evidenced 
the great number books and articles written them dealing 
with various studies and (p. 498). 

The training high school teachers this country strikes all 
investigators far from being adequate. ‘‘There need our 
high schools for better prepared teachers. obtain this end, their 
status and training must raised least semi-professional 
level,’’ says recent Yet, one must caution against 


Frank Bachman: Training and Certification High School Teachers. 
Nashville, Tennessee, 1930, 157. 


REVIEWS 139 


comparison between the high school teacher this country and 
the European secondary school teacher. The European secondary 
school, whose graduates enter the university (graduate school), 
cannot regarded equivalent our high schools. 
occupies, say the least, the rank first-rate junior college. 
The reviewer claims that, since the average length study 
modern languages this country seldom exceeds two years, the 
average American teacher prepared teach his subject under 
the conditions prevailing. 

Yet, granting that the present situation not satisfactory, 
regretted that the authors, undoubtedly conversant with the 
subject, and thoroughly familiar with both, the European and 
American school systems, refrain from making concrete suggestions 
towards improving the much deplored situation. would cer- 
tainly meet with the approval the great majority educators, 
the authors had followed the suggestions made Edward 
Fitzpatrick his Sachs Prize Essay There reason 
for making, sometimes exceedingly unjust, remarks about our con- 
ditions, for praising the skies the European way training 
teachers and then consider the matter settled. Professor 
Fife points out: ‘‘Much the present maladjustment train- 
ing the teacher’s task due the ignorance and indifference 
school and college administrators ... who are content that the 
cultutal and professional incompetents they employ shall remain 
incompetent give way rapid succession others better 
prepared than themselves.’’ would certainly help scholars 
the caliber the authors took sides and made suggestions, which 
our school and college administrators seem badly need. 

Francis MAGYAR. 

CLinton 

New 


Levin Schücking, Die Soziologie der literarischen Geschmacks- 
bildung. Zweite erweiterte Auflage. Teubner, Leipzig 
Berlin, 1931. 5.60. 


The fundamental tenets Schiicking’s thesis are diametrically 
opposed Carlyle’s Hero Schiicking attributes the rise 
new literary tendencies not the individual artist but the masses 
readers. his mind, the currents literature are directed 
the public, and ‘‘immortality’’ bestowed upon the author 
its verdict. New fashions literature are not set metaphysical 
transformations the Zeitgeist but the triumphant rise new 
social classes possessed new aesthetic ideals. states that 

Edward Fitzpatrick: The Scholarship Secondary School Teachers. 
The Macmillan Company, New York, 1926, pp. and 61ff. 

Robert Herndon Fife: Summary Reports the Modern Foreign 
Languages. The Macmillan Company, New York, 1931, 26. 
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our day, many the new vogues are artificially created com- 
mercial propaganda, and not infrequently have little with the 
principal task literature, which eminently social its char- 
acter. fulfil this social mission, the artist, according Schiick- 
ing, duty bound adapt himself the public, and aims 
success, will have right seclude himself splendid 
isolation. The majority Schiicking’s ideas are sound and ac- 
ceptable. Still, must pointed out that this sociological concept 
literature scarcely does justice the individual. accounts 
for the rise the true genius, however, does not take 
his cue from the public; while most often consonance with 
his contemporaries whose deepest emotions expresses 
enthralling form, weighty examples can adduced against gen- 
eralisation the statement (Kleist, Hebbel, Stendhal, Becque, 
Cervantes Germany, ete.). Another suggestion, open chal- 
lenge, that new fashions literature arise mostly out 
Zug zum Neuen: the lure the new may originate fads but rarely 
works lasting value. Besides, overemphasizing the attraction 
sensationalism contradicts the fact that the masses are essentially 
conservative, point duly stressed Schiicking himself. The 
chapter the evolution the artist’s social position instructive, 
but must objected that the social prestige the poet has vir- 
tually existed ever since the times the Renaissance. True 
enough, literature was not money-making concern before the later 
eighteenth century, yet questionable whether financial auton- 
omy has made literature more independent alien influences than 
was before. special interest the American reader are the 
pages devoted the role the school the changes literary 
taste. Schiicking sees the pillar tradition, and advocates 
only minor reforms this respect. wishes the university 
more towards developing genuine literary taste than has 
done this demand justified, and its only debatable point 
whether the result asked for can achieved through courses 
aesthetics. All all, Schiicking’s discussion the problems 
refreshing, stimulating, and provocative. His illustrations are 
drawn from English, German, and French literatures, and his in- 
formation abundant and reliable. One surprised the ab- 
sence two names the work, those Taine and Baldensperger, 
who more than one way were unworthy predecessors 
Schiicking the search the sociological aspects literature. 
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DER REGENBOGEN, Hans Franck 


Edited STELLA University Wisconsin 


popular edition ten stories selected from the 
author’s complete Regenbogen and designed especially for 
use second year classes. Among the larger institutions 
now using are Indiana University, Lehigh University, 
University Iowa, University Michigan, University 
Nebraska, University Illinois, and the University 
Wisconsin. 
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KLEIN HEINI, Richard Hennings 


Edited ELIZABETH SEEBER, Newtown High School, New York 


edition this story prepared especially for young 
American students. new type exercise test com- 
prehension and build vocabulary particularly useful 
feature the text. Interesting notes and illustrations 
and thorough vocabulary are included. 
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MIDDLEBURY COLLEGE 
German Srhonl 


JULY AUGUST 15, 1931 
BRISTOL, VERMONT 


Courses: German Literature the ıgth Century; Goethe’s Life and Works 
from 1765-1780; German Drama the ıgth Century; The German Short 
Story; Advanced Practice Speaking and Writing German; Intermediate 
Composition and Grammar Review; Rapid Reading; and Conversational 
German. Suggestions and plans for club work and plays. 

Staff: Ernst Feise, Ph.D., Johns Hopkins University, Director; Friedrich 
Wilhelm Kaufmann, Ph.D., Smith College; Robert Röseler, Ph.D., Ohio 
State University; Werner Neuse, Ph.D., University Wisconsin; Everett 
Skillings, A.M., Middlebury College, Dean; Fritz Otto Tiller, University 
Berlin, Exchange Student, Middlebury College; Erich Nicholaus La- 
bouvie, University Freiburg, Exchange Student, Middlebury College. 


Credit for Master’s Degree. Special emphasis conversation. use 
English during six weeks session. Unusual opportunities for combin- 
ing study with recreation. For information address 


The Summer Session Office 
Middlebury College Middlebury, Vermont 


MOUNT HOLYOKE COLLEGE 
Summer School 


COURSES GERMAN 
Fifth Session 
1931 
Conducted STROEBE, PH.D. (Heidelberg) 


Professor Vassar College 


SIX WEEKS 
constant hearing, speaking and 
reading German 


GERMAN HOUSE 
For teachers German and for men and women who 
need German tool for advanced work other subjects. 


For circulars write the Secretary 


MOUNT HOLYOKE COLLEGE SUMMER SCHOOL 


SOUTH HADLEY MASSACHUSETTS 


ADVERTISEMENTS 


Equally pleasant choice between the prestige 

Lloyd Express, led the fastest liners 

afloat; the vivacity Lloyd Cabin Quartet 
ENGLAND*IRELAND*FRANCE*GERMANY 


OPA. 


THE GERMAN QUARTERLY 


SCHNELLDIENST 
NACH 


EUROPA 


HAPAG 


Jeden Mittwoch Mitternacht fährt einer dieser vier berühmten Dam- 
pfer von New York ab: 


HAMBURG 
NEW YORK 
DEUTSCHLAND 
ALBERT BALLIN 


Tagen nach den Kanalhäfen und Tagen nach Hamburg mit allen 
Vorzügen guter und schöner Unterkunftsmöglichkeit, ausgezeichneter 
Verpflegung und Bedienung. Anti-Schlingertanks gewährleisten ruhige 
Fahrt. Die Preise sind niedrig. 

Auch regelmässige Abfahrten der Luxus-Dampfer RESOLUTE und 
RELIANCE. Populärer Kajütendienst mit den neuen Motorschiffen 
MILWAUKEE, ST. LOUIS und dem Dampfer CLEVELAND. 


Auskünfte bei Lokal-Agenten oder 


HAMBURG-AMERIKA LINIE 


BROADWAY NEW YORK 
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ADVERTISEMENTS vii 


This Summer, Visit 


GERMANY 


Center European Cultural and Art Life! 


Tilmann Riemenschneider, one the medieval world’s great 
wood-carvers, will honored through expositions his 
works Wuerzburg and elsewhere; and— 


Drama and Music profusion, both classic and modern, 
throughout the Land; 


numberless Museums and Galleries, Master-works the 
Immortals all Ages; 


Architecture’s Sublime Creations from every Period more 
than ten Centuries; 


Famous Institutions Courses for 
Foreign Students and Scholars. 


“GOING EUROPE’ means— 


GOING GERMANY 


literature and information about travel Germany, festival 
events, university vacation courses and the like, are gladly furnished. 


have available for educational purposes illustrated booklets and 
interesting posters Germany, which are distributed free upon appli- 
cation the heads educational institutions their German Depart- 


ments to 


GERMAN TOURIST 
INFORMATION OFFICE 
665 FIFTH AVENUE, NEW YORK CITY 


THE GERMAN QUARTERLY 


THE NEW BOOKS 


Das Nibelungenlied 
Edited Max Diez, Bryn Mawr College. 


Ponten: Der Gletscher 
Edited Adolf Klarmann, University Rochester. 


Edited William Schaffrath, Central High School, 
Syracuse, 


Kyber: Tiergeschichten 
Edited Edmund Kremer, University Oregon. 


Teachers are invited send for examination copies. 
Use school stationery. 


Prentice-Hall, 


Fifth Avenue, New York, 


Eichendorff: Aus dem Leben eines Taugenichts 


JOIN THE 


American Association 
Teachers German 


and receive 


THE 


GERMAN 
QUARTERLY 


upon payment $2.50. The subscription 

price The German Quarterly alone 

$2.00. Send order together with check 
money-order 


BUSCHEK, Business Manager, 
185 Steuben Street, Brooklyn, 


viii 


LIVING PICTURE LAND 


111111 


AND 


written with detachment, impartial- 
ity, lack partisan outlook charming 
and surprising book German 
about the Germans.” 


GERMANY AND THE GERMANS 


EUGENE DIESEL 


knows his people intimately—their nature and disposi- 
tion, their foibles and fallacies, the ‘aroma’ that clings 
all things German, faces and clouds, flowers and fields, farm 
carts and engines, food and drink, town and village, language 
and thought, professional and official life. calls 
seize hold this subtle essence and subject the hard 
discipline (From the New York Evening Post) 


Mr. Diesel writes from his intimate knowledge German 
life town and country, with real discernment, with humor, 
and without prejudice. takes separately the various 
sections the country and various towns; describes the 
economic conditions the people, writes the German 
workman, art, education, and religion Germany. 


the concluding survey there discussion what the 
immediate future holds for Germany. 


Charmingly written 
$2.00 


Order your bookseller, send direct 


THE MACMILLAN COMPANY 


New Chicago Dallas Atlanta Francisco 


Das Deutsche Echo 


The only Magazine published for the Study 
the German Language 


Classical texts, short stories, dialogue, news events, 
poetry, history, fact, jokes, riddles—all this should 
included the supplementary reading done foreign 
language classes. 

Deutsche Echo” solves the majority 
problems for the teacher German. offers good 
and representative choice material selected according 
unobtrusive plan underlying each volume— 

Keeping with the events the day, acquaint- 
ing the student gradually with what worth 
knowing Germany and the Germans, provid- 
ing solid basis Realia for the teacher—to 
widen the range according need. 


Sample Copies are sent Request 


Rates: year year 
From copies $1.00 .50 


All Books and Periodicals 
Supplied Best School Rates 


WESTERMANN Inc. 


WEST 46th STREET NEW YORK CITY 
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